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I Hope for further development Olympic Education I

Toshinori Ishikuma
Vice President, University of Tsukuba
Director, University of Tsukuba Education Bureau of Laboratory Schools

Three years have passed since the Centre for Olympic Research and Education (CORE) of the University of Tsukuba established in December
2010. The 11 laboratory schools of the University of Tsukuba have worked to develop Olympic education over these three years. Each
laboratory school has engaged in education based on the five educational values of Olympism: (1) joy of efforts; (2) fair play; (3) respect for
others; (4) pursuit of excellence; and (5) balance between body, will and mind. The education leads to fostering human resources with a
global view.

Tokyo was chosen to host the 2020 Olympic and Paralympic Games. The message cards that the laboratory school students wrote and sent
to the IOC members contributed to this choice. The laboratory schools' Committee for Promoting Olympic Education will continue to work
on preparing education curriculum programs based on the Olympics.

I Expectations for Olympic Education I

Hisashi Sanada
Faculty of Health and Sport Sciences, University of Tsukuba
Executive director of the Centre for Olympic Research & Education (CORE)

On September 7, 2013, Tokyo was selected as the host city for the XXXII Olympiad and Paralympic Games to be held in 2020. The decision
was indeed gratifying for those of us who are engaged in promoting Olympic education. At the same time, however, we also feel the
important responsibility we must assume because people in many diverse fields will be watching the progress of Olympic education in
Japan.

Japan has celebrated the Olympic Games three times in the past: the 1964 Tokyo Games, the 1972 Sapporo Winter Games and the 1998
Nagano Winter Games. The One School - One Country Program, which was started at the Nagano Winter Games, succeeded at the Sochi
2014 Winter Games. On March 12, 2014, we visited Gymnasium #15 of Sochi City, which focuses on Japan, and we were very impressed
with the activities of the students who were learning about Japanese culture and history. They seemed happy to meet with our group
of 9 Japanese. The principal said that they hope to continue their exchange with Japanese schools. Our visit fell upon a period when
international tension was heightened because of the Ukraine. When we saw the students at Gymnasium #15 of Sochi City with bright
shining eyes, we felt that we all share the same hope for peace. As before, we found that the Olympic education programs through the
Olympic and Paralympic Games contribute to promoting international understanding and peace awareness. Working towards the 2020
Games, we will work hard to build Olympic education programs that will enable more people to share such feelings.



Core Activities Report

I The 3rd Olympic Education Forum I

Ai Aramaki
CORE Secretariat

The Olympic Education Forum has been held regularly since 2010 to exchange views concerning the Olympic education practices conducted
and the issues at the laboratory schools and to discuss the direction of future activities. The Forum included reports about the activities
during fiscal 2013 and presentations of the activities conducted at the Junior High School at Otsuka, Special Needs Education School for the
Mentally Challenged, and Special Needs Education School for the Visually Impaired.

Mr. Tatsuki Nagaoka reported the Olympic education activities conducted in the theory of physical education classes. He stated the
necessity for conducting Olympic education in a cross-curricular manner at the Junior High School at Otsuka. Mr. Fumio Nemoto introduced
the activities conducted following the 2012 London Games at the Special Needs Education School for the Mentally Challenged. Students
demonstrate relatively high interest in the Olympics and teachers also find it easy to prepare educational materials to proactively engage
the students. He also reported on the possibility of Olympic education as career education. Mr. Masato Teranishi reported on Olympic
education programs conducted at the Special Needs Education School for the Visually Impaired. Mr. Teranishi indicated the difficulty based
on his experience as a coach for promoting understanding of the Paralympics and providing programs that meet the requirements of
different disability levels.

Professor Dr. Yuichiro Kai, Faculty of Human Sciences of the University of Tsukuba, served as an invited commentator for the open discussion
on Olympic education at the Forum. The discussion was lively and covered the possibilities and issues when introducing Olympic education
programs to schools based on the examples reported.

Outline of the Forum
1. Time and Date: 17:00-19:00, Monday, July 22, 2013
2. Venue: Lecture Room 119, 15t Floor, Tokyo Bunkyo School Building, University of Tsukuba
3. Programs:
(1) Opening Address: Dr. Toshinori Ishikuma, Vice President of the University of Tsukuba, direcor of the University of Tsukuba Education
Bureau of Laboratory Schools
(2) Report on CORE Activities by Dr. Hisashi Sanada, Faculty of Health and Sport Sciences at the University of Tsukuba, Executive director
of the CORE
(3) Report on Olympic Education in practice
- "Incorporation of Olympic Education into Subjects" by Mr. Tatsuki Nagaoka, Junior High School at Otsuka, University of Tsukuba
- "Schoolwide Olympic Education through the 2012 School Year" by Mr. Fumio Nemoto, Special Needs Education School for the
Mentally Challenged, University of Tsukuba
- "Olympic Education from the Perspective of the Paralympic Games" by Mr. Masato Teranishi, Special Needs Education School for the
Visually Impaired, University of Tsukuba
(4) Open Discussion: What is Olympic Education?
Coordinator: Vice Chair Sachiko Yoshizawa of the Committee for Promoting Olympic Education, Special Needs Education Research
Center, University of Tsukuba
Commentator: Dr. Yuichiro Kai, Faculty of Human Sciences of the University of Tsukuba and Assistant Superintendent of the University
of Tsukuba Education Bureau of Laboratory Schools
(5) Closing Address: Ms. Akiyo Miyazaki, Faculty of Health and Sport Sciences at the University of Tsukuba , CORE Secretariat

Open Discussion Professor DrYuichiro Kai, Commentator
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I The 4th Olympic Education Forum I

Taro Obayashi
CORE Secretariat

The 4th Olympic Education Forum was held on February 28, 2014. The purpose of the 4th Forum was to share the findings from the
educational practices at each school during the 2013 school year and to discuss how to structure systematic Olympic education curricula
from elementary to senior high schools.

The forum was attended by 38 people on behalf of the University of Tsukuba and its laboratory schools as well as individuals from the
Ministry of Education, Culture, Sports, Science and Technology, the Bureau of Tokyo 2020 Olympic and Paralympic Games Preparation, the
Japan Olympic Academy (JOA) and the Japan Sport Council (JSC).

Discussions included a variety of opinions and questions from the Japan Olympic Academy members and those who specialize in adapted
sports, providing us with a helpful perspective for future activities. The Olympic education programs conducted at laboratory schools,
especially special needs schools, are internationally important. The program conducted at the Junior High School demonstrated that
Olympic education can be used for physical education classes and in integrated study periods. The Forum provided us with an opportunity
to better and more deeply understand the diversity of Olympic education.

Outline of the Forum
1. Time and Date: 17:00 - 19:00, Friday, February 28, 2014

2. Venue: Lecture Room 119, 15t Floor, Tokyo Bunkyo School Building, University of Tsukuba

3. Program:

(1)Opening Address: Toshinori Ishikuma, Vice President of the University of Tsukuba, Director of the University of Tsukuba Education
Bureau of Laboratory Schools

(2)CORE Activities of fiscal 2013 by Dr. Hisashi Sanada, Faculty of Health and Sport Sciences at the university of Tsukuba Executive director
of the CORE

(3)Practical Reports
-+ Mr. Tetsufumi Kawaba, Special Needs Education School for Children with Autism, University of Tsukuba
- Ms. Shoko Kunikawa, Junior High School at Otsuka, University of Tsukuba

4. Open Discussion
Coordinator: Ms. Akiyo Miyazaki, Faculty of Health and Sport Sciences at University of Tsukuba, CORE Secretariat

5. Closing Address: Mr. Jiro Imai, Special Assistant to the director of the University of Tsukuba Education Bureau of Laboratory Schools

Open Discussion Mr. Kawaba (left) and Ms. Kunikawa (right)



I Oly-Para Relay Seminar - Organized by MEXT and CORE, University of Tsukuba I

Taro Obayashi
CORE Secretariat

On June 25, 2013, Ms. Tomoe Takada, a Paralympian (Goalball, Beijing 2008) and graduate of the Special Needs Education School for the
Visually Impaired at the University of Tsukuba, was a guest speaker and lectured to graduate students in master’s programs, University of
Tsukuba. Her lecture was titled “Challenges for the Future of the Paralympics.” The Oly-Para Relay Seminar is a program co-sponsored by the
Ministry of Education, Culture, Sports, Science and Technology (MEXT) and the Centre for Olympic Research and Education (CORE) at the
University of Tsukuba, which is for advancing the understanding of the Olympism with the perspective of bidding for the Games in Tokyo.

Ms. Takada discussed increased diversity in comparison with the Olympic Games as one appeal for the Paralympic Games. She said that
the variety of classifications according to the type and level of disability facilitates interactions between many athletes at different It is also
characteristic that athletes of minor sports get together across nationalities to spread their sports, she explained.

The challenge for the Paralympic Games was described with one keyword: unfairness. In events in which the classification depends on
the disability level, some athletes falsify their disability levels and the classification itself has been questioned for its fairness. Ms. Takada
provided a specific example of the difference in qualifications for Blind Football, in which persons without visual impairments are not
allowed to participate because it is easier for them to provide feedback on the plays after the game, and goalball, in which persons without
visual impairments are allowed, although athletes in both events wear eye masks. She continued that many events in the Paralympic Games
still have such issues to be resolved.

Inspired by the Paralympian’s personal accounts, the students asked many questions. Based on her experiences, Ms. Takada replied
to questions such as what contributions the Paralympic Games make in comparison with the Olympic Games, which games are more
competitive, and on the support systems for the Paralympic Games and goalball athletes. The lecture provided a valuable opportunity for
the students to increase their awareness of sports for disabled people through listening to an athlete who plays goalball, a sport unfamiliar
to them.

Ms. Tomoe Takada
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Olympic Education in Lillehammer:
Report on Participation in the 9th International Pierre de Coubertin Youth Forum

Yoshimi Nakatsuka
Senior High School at Otsuka, University of Tsukuba

The 9th International Pierre de Coubertin Youth Forum was held in Lillehammer, the site of the 1994 Winter Olympics Games. The Forum
which is named after the founder of the modern Olympics, is held biannually for the purpose of fostering youth who can teach the Olympic
spirit and contribute to international peace. The Senior High School at Otsuka of the University of Tsukuba sent two students and one
teacher to participate in the forum as observers, as was done at the time of the Beijing Forum two years earlier.

1. Outline of the 9th International Pierre de Coubertin Youth Forum

Dates : August 10 — 18, 2013

Host school : Gausdal videregaende skole — Pierre de Coubertin

Participants : 19 schools from 17 countries; more than 100 students, 20 staff members, and 30 volunteers

Coubertin schools (seven students) : Australia, Austria (two schools), China, Czech Republic, Estonia, Germany (two schools), United
Kingdom, Greece, Italy, Norway, Russia, and Slovakia

Observer schools (two students) : Cyprus, Japan, Kenya, Mauritius, and Malaysia

2. Main Programs
2-1. Programs relating to the Coubertin Award
(1) Social contribution activities (conducted in each country in advance)
(2) Sports tests : Required: Orientation and cross country (3 km)
Optional: Select three from the following : 100 m race, long jump, shot put, swimming (50 m freestyle),
(3) Knowledge test (quiz concerning the Olympics)
(4) Art performance (expression of one’s own culture in seven minutes)
(5) Group discussion
2-2. Program unique to the Lillehammer Forum
(1) Norway’s natural environment and culture (canoeing in a national park, outdoor barbeque, etc.)
(2) Norwegian sports (curling, bobsled, etc.)

(3) Sports for the disabled (boccia; played with eye masks or in wheelchairs)

2-3. Cultural exchange program
(1) Mini expo (cultural exchange with participants from each country setting up a booth)
(2) Performance for Lillehammer residents

Photo 1. Two students from the Otsuka High School Kendo Club Photo 2. Trying curling at the 1994 Winter Olympic Stadium
perform a “kata” during the cultural program. Participants from The students participated in various hands-on programs
various countries were very interested.



3. Participation in the Youth Forum

The first impression of the two students who participated in the forum was about communication ability. “What | found most exciting about
the forum was the ability of the students from other countries to communicate. | clearly remember even now that | was surprised from the
day we arrived how all the participants were talking as if they already knew each other. | felt that the Japanese are somewhat withdrawn.
As a result of my awareness that | had to participate in this environment for one week, | naturally opened up, and by the end, | was able
to talk freely with people | didn’t know and even laugh with them,” said Tokisada Kano, a second year student. “Compared to high school
students from around the world, | felt that | was lacking in self-assertiveness. No matter how clear and strong your intentions are, it doesn’t
matter if you can’t convey them to others. Conveying your ideas to others is the starting point,” commented Yuko Minagawa, a third-year
student.

Language ability was not the only problem. Japanese high school students, who spend a lot of time with their friends in school, have
few opportunities to interact with people they don’t know or people from different backgrounds. The students were impressed by the
importance of international exchange and the importance of domestic youth forums.

Minagawa’s comments are summarized as follows: “It was a week of emotional upheaval. | was surprised at how many fields are derived
from ‘Olympic,” a single word... | feel that the friends | gained as well as the cultural novelty and the wonder of sports | experienced from
the forum will not fade for my entire life.”

Photo 3. The Sponsoring Coubertin School of Gausdal Photo 4. A group discussion. The topic was the role of sports
Sports facilities, libraries, cafeterias, and other facilities were in addressing environmental issues and interaction among
used to facilitate interaction with the local community different cultures. The groups were divided into English-

speaking and French speaking.
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International Symposium on the Universal value of Olympism
and Development through Sport

Hisashi Sanada
Faculty of Health and Sport Sciences, University of Tsukuba
Executive director of Centre for Olympic Research & Education (CORE)

University of Tsukuba, the Jigoro Kano Memorial International Sport Institute, the Ministry of Education, Culture, Sports, Science and
Technology, and the Japan Sport Council held a symposium entitled “Universal Value of Olympism and Development through Sport” on July
13, 2013 at United Nations University.

Dr. lan Henry, professor of leisure management and policy at Loughborough University, director of the Centre for Olympic Studies &
Research, and a promoter of Olympic education, gave the keynote address on the theme “Contributing to Olympism and the Olympic
Movement in the Hosting of the Games”. Professor Dr. Henry emphasized the importance of placing first priority on the spread of Olympism,
referring to the examples of the Olympic Movement from the 2012 London Games.

During the athlete discussion session, Mr. Yuki Ota (fencing) and Ms. Yoko Tanabe (judo), both Olympic medalists, discussed the roles of
athletes in promoting the Olympic Movement and emphasized the importance of current and former athletes serving as role models.

Dr. Hisashi Sanada (University of Tsukuba professor and Executive director of the CORE), Ms. Wakako Yuki (editor of the Yomiuri Shimbun
(Newspaper)), and Mr. Manabu Matsuse (non-fiction writer) served as panelists for a panel discussion on the advance and development of
Olympism and addressed various issues that society is currently facing and the possibility of overcoming those issues through sports, while
touching on recent trends in the Olympic movement. Dr. Sanada also stressed the importance of education including the activities of CORE.

National Institute of Fitness and Sports in Kanoya Marks
the 150th Anniversary of Coubertin’s Birth

Kazuya Naruse
Faculty of Health and Sport Sciences, University of Tsukuba

The National Institute of Fitness and Sports in Kanoya held an event entitled “The Olympic Spirit and the Value of Sports: What is Required
of the Sporting World Today” on November 10, 2013 to mark the 150th anniversary of the birth of Pierre de Coubertin, the founder of the
Modern Olympics.

In the first session, a program on attempting the ancient Olympic events was conducted with the participation of local residents. The
event had to be held in a gymnasium because of bad weather, but CORE Executive director Dr. Hisashi Sanada explained about the ancient
Olympic events, and Shinji Takahira, a bronze medalist at the Beijing Olympics 2008, served as a demonstrator and engaged in competition
with the participants.

In the second session, Associate Professor Koichi Wada of Ferris University gave a talk entitled “What Coubertin Sought from the Olympics,”
explaining how Coubertin revived the modern Olympics. Olympic athlete Dai Tamesue, who competed in three times of Olympic Games,
and Takahira discussed in front of a large audience their memories of participating in the Olympics and current requirements of the sporting
world such as fair play.

Despite the bad weather, numerous adults and children participated in the event, which was a tremendous success.



I Presentation at the 33" Conference of the Japanese Society of Sport Education I

Akiyo Miyazaki
Faculty of Health and Sport Sicences, University of Tsukuba

At the 33" Conference of the Japanese Society of Sport Education held at Nihon University on October 19 and 20, 2013, | gave an oral
presentation: “Curriculum Development for Olympic Education at Theory of Physical Education Classes —For Six-Year Systematic Learning at
Junior and Senior High Schools.”

As part of the activities of CORE, which was established in 2010, we have developed educational materials for Olympic education for theory
of physical education classes at the University of Tsukuba’s Junior and Senior High Schools at Otsuka. From our experience, it became clear
that systematizing the learning contents, educational materials, teaching contents and methods of Olympic education at junior and senior
high schools is necessary. We decided to address this issue.

In the research, we examined the topics, contents and materials to be covered in Olympic education, as well as the requirements of teaching
materials for theory of physical education classes. The presentation provided key information for developing a systematic curriculum of
Olympic education.

In the presentation, | showed the possibilities for creating teaching materials for Olympic education in relation to the Guidelines for the
Course of Study of the Ministry of Education. The Olympics are effective as an educational tool because students are familiar with them and
the Olympics teach them about fair play, doping and the Olympic Movement, which are included in the Course of Study, in programs other
than physical education.

The Olympic Values Education Program (OVEP), a toolkit for learning Olympic values created by the 10C, will also be effective as teaching

materials. As | gave the presentation right after Tokyo was named the host city for the 2020 Olympics, conference participants were very
interested in the topic and the presentation received a great response.

Contents of theory of physical education for senior high school in MEXT’s Course of Study and Olympic education

Contents for the theory of physical education in the course of
study for senior high school Possible Olympic education contents

Items Contents
a. Historical development and | Beginning of the ancient Olympics, what is to be handed down to the

changes in sports next generation, games that have been played
1. History and cultural | b. Changes in sports techniques, | Learn about games from the ancient Olympics (broad jump holding
characteristics of tactics and rules weights in hands, javelin) through doing them
sports, features of . . What are the Olympics, Olympiad, sporting events, fair play required
c. Olympic Movement and doping | . . ) . . . )
today’s sports in the Olympics, anti-doping and spreading the spirit of fair play
d. Economic effects of sports and | Economic ripple effects of the Olympics, and the Olympics and the
the sports industry economy
a. How 'to enjoy sports during N/A
each life stage
b. How to be involved in sports
3. How to design a rich according to lifestyle N/A
sports life c. Measures and policies to

Olympics held in Japan and athletes in the Olympics, Olympic legacy
promote sports

. Olympics’ impact on environment and consideration to protect
d. Sports and the environment

environment
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I Olympic education programs related to the Sochi Olympics and Paralympics I

Hisashi Sanada, Zubaidullo Ubaidulloev, Fumio Nemoto, Izumi Egami, Taro Obayashi

1. Introduction

From March 8 to 14, 2014, two groups visited Sochi to conduct a field study of Olympic education programs related to the Sochi Olympics
and Paralympics held in Russia as a joint project of CORE and the Jigoro Kano Memorial International Sport Institute (hereafter Kano
Center). One group visited from March 8 to 12 and the other from March 10 to 14.

Our actions, schedule and destinations were as follows:

(1) Visit the Russian International Olympic University (RIOU) to learn about programs conducted by the university and talk about
beginning a joint project with CORE and the Kano Center in the future.

(2) Visit the Gymnasium #15 of Sochi City to research its activities focusing on Japan as part of Sochi’s One School - One Country program.
Explore the possibilities for an international exchange program between the school and laboratory schools of the University of
Tsukuba.

(3) Research Olympic Park and the education and culture programs at the museums in Sochi.

(4) Summarize the results of the three actions above to obtain some hints for planning and developing future Olympic education
programs to prepare for the 2020 Tokyo Olympics.

Researchers

Name Affiliation
Dr. Hisashi Sanada Professor, Faculty of Health and Sport Sciences, University of Tsukuba, Executive director, CORE

. . . Associate Professor, University of Tsukuba and Teacher, Senior High School at Otsuka, University
Akiyo Miyazaki

of Tsukuba
. . Researcher, University of Tsukuba in charge of Team “Nippon” Multi-support Project, Sports
Dr. Zubaidullo Ubaidulloev
Research & Development, CORE
Fumio Nemoto Teacher, Special Needs Education School for the Mentally Challenged, University of Tsukuba
Yuta Hanaoka Teacher, Special Needs Education School for the Physically Challenged, University of Tsukuba
Airi Suzuki Teacher, Senior High School at Sakado, University of Tsukuba
Mario Nishihara Jigoro Kano Memorial International Sport Institute
Yukiko Oguro Jigoro Kano Memorial International Sport Institute
Izumi Egami Representative, Global Manner Springs
Taro Obayashi Graduate student, University of Tsukuba, CORE secretariat
Schedule

Date Destinations
March 10 Krasnaya Polyana Area (mountain cluster)
March 11 Russian International Olympic University (RIOU), Sochi Art Museum, Ostrovskyi Literary and Memorial Museum
March 12 Gymnasium #15 of Sochi City, Museum of Sochi
March 13 Olympic Park (coastal cluster)

ONUMAMACKWIA
NAPK
Olympic Park




2. Research contents and results

(1) Russian International Olympic University (RIOU)

We visited the Russian International Olympic University (RIOU),
which is located approximately 2 kilometers south of Sochi Station.
RIOU was established in 2009 during the process of preparing
for the Sochi Olympics to provide educational programs for the
Olympics. RIOU is also expected to contribute to developing sports
in Russia and overseas in the future.

We obtained contact information for RIOU via the IOC and arranged
our visit to RIOU. During our visit, two vice presidents and the
head of the Methodological Department of the university gave us a
campus tour and a question and answer session.

Persons in charge

Irina Badayan, Ph.D., Pro-Rector and Head of the Sochi Office

Prof. Nikolay Peshin, LLD, JSD, Pro-Rector for Research

Ms. Tatyana Pomyatinskaya, Head of the Organizational and
Methodological Department, in charge of the hospitality program

After the campus tour, we saw a video associated with RIOU in a
hall, and the question and answer session followed.

We first talked about the one-year master sport administration
program that started in September 2013. Currently, the first class
of 29 students from 14 countries, including Olympic medalists, is
enrolled in the program, which has 18 teachers from 10 countries.
These students were carefully selected to include those from
regions across the world based on their English abilities and essays
on sports management.

Next, we asked about the hospitality program that started in 2010.
Since its establishment in October 2009, RIOU had provided an
educational program for local residents, mainly workers at hotels
and other facilities in the service industry, to prepare for the Sochi
Olympics. We learned that participants in the program studied
how to serve many different Olympic guests, including VIPs and
spectators, from specialists who are active internationally and were
invited to teach in the program. These specialists included an Italian
instructor who gave a workshop to people associated with the hotel
businesses in Sochi on how to give good service.

In the end, we presented the university people with a booklet
on Kano Center, the first volume of CORE’s magazine on Olympic
education, a booklet about the University of Tsukuba and goods
from the university. Ms. Egami also presented her calligraphy
work that writes wa (harmony) with a Japanese character. The
university people presented us with lapel pins of the university
and commemorative coins. We agreed to use this meeting to start
mutual collaboration in the future.

(2) The Gymnasium #15 of Sochi City

We learned from an article published in The Shinano Mainichi
Shimbun (Newspaper) on January 25, 2014 that the Gymnasium #15
of Sochi City focused on Japan in One school - One country program
in which each school involved in the program supported a specific
country participating in the Olympics and learned about that
country. We contacted the school via e-mail and were able to visit

The Gymnasium #15 of Sochi City

10
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the school. The school has approximately 1,100 students in 11 grades. We observed lessons and were also welcomed by a performance.

When we arrived at the school at noon as scheduled, students welcomed us by dancing. After that, we were brought to a reception room,
where Principal Larisa Sergeyevna Pshenitsyna, the school principal, explained as follows about the One School - One Country program at
the school.

Students at the school began learning about Japan in April 2012 as the school’s One School - One Country program. The school emphasized
hosting events involving students and their parents during summer camps. In the early stage, students made origami paper and temari
balls using colorful threads. The school presented events in cooperation with the deputy mayor and the city’s education and culture
department. Students at the school made more than 300 types of booklets for presentations on Japan. The school hosted the One School
- One Country program as extracurricular activities and also incorporated it in the regular school curriculum. Characteristic activities of
the program included researching mathematics during the Edo period and drawing manga on Japanese culture. Parental support for the
program was very helpful. Approximately 30 percent of the teachers there volunteered during the Olympics and Paralympics.

G
|

After listening to the principal’s explanation, we observed classes for
the One School - One Country program and had a campus tour. In some
lessons, students experienced Japanese traditional culture such as the tea
ceremony, flower arrangement, origami and making temari balls. Other
students attended a discussion-style lesson on Japan’s rapid economic
growth period focusing on a case study of Panasonic Corp. and other
businesses. In a lesson on Japanese literature, Matsuo Basho was described
in the textbook. Students made haiku in Russian. After seeing these lessons,
we listened to a concert and enjoyed a Russian Cossack dance, a Japanese
dance by students wearing kimonos for maikos and a chorus of an Olympic

song.

The local media covered our visit. Representing our group, the executive
director Sanada were interviewed. We spoke about the purpose of our visit
and talked of our impressions about this visit.

After the concert, we returned to the reception room and presented
the school bags containing gifts we brought from Japan. We suggested
we cooperate on the 2020 Tokyo Olympics and Paralympics, particularly
through exchanges between the school and laboratory schools of the
University of Tsukuba in the beginning. We promised with Principal
Pshenitsyna that we would work to realize the plan.

During the question and answer session, Principal said, “I felt children at
the school had acquired tolerance through the One School - One Country
program.” She meant that the activities of the program brought knowledge
about Japanese culture to students and also helped them understand
different cultures and people with different backgrounds. We would like to
thank her and the school for the activities at the Gymnasium #15 of Sochi
City and their omotenashi hospitality.




(3) Olympic Park and education and culture programs at museums in Sochi
In Olympic Park, we saw an exhibition building where regional f
cultures in Russia were introduced. The facility symbolizes the
Sochi Olympics, which are said to be intended for integrating ethnic
groups in Russia. A building with a simple appearance displays
pieces associated with the Circassians, an ethnic group that had
lived in this region until the mid-19th century.

At the Sochi Art Museum in the city, exhibitions were under
way, titled “Education of body power” featuring sports and the
Romanov family and “Sport-art-Sochi” by Sochi city administration
the Russian Union of Artists, and Sochi Art Museum. Also, we
saw tactile pictures for the visually impaired and exhibits using
information and communication technology.

The Ostrovskyi Literary and Memorial Museum, which honors
Nikolai Ostrovskyi (1904-1936), displays an image of Ostrovskyi holding his masterpiece, “How the Steel Was Tempered,” which he wrote
by overcoming his total paralysis and loss of eyesight.

The Museum of Sochi had a special exhibition titled “Ancient Gold of Kuban and Black Sea Coast.” The museum covers from the Stone Age
to the modern times of Sochi and Russia. It also displays items associated with the universe.

3. Conclusion

Since its establishment in 2009, RIOU has hosted various projects. It is one of the most characteristic education programs related to the
Sochi Olympics. The master’s program that was opened in September 2013 and visited by IOC President Thomas Bach has greatly attracted
the attention of people concerned. During our visit, we were especially impressed with the hospitality program; this educational program
for hotel and service workers has been conducted since 2010.

The program made us newly recognize social education for local residents as a role of universities in Olympic education in Japan, an
Olympic host country, as part of preparing for the Tokyo Olympics and Paralympics in 2020. Universities in Japan are expected to provide
programs for citizens’ social education in line with the recent trend of opening university campuses to the local community, in addition to
educating their own students. Particularly, approximately 90 universities that helped to win the bid to host the 2020 Olympics are expected
to be model schools in their respective locations.

The program of the Gymnasium #15 was more diversified than we expected. The school has been highly evaluated in Russia, such as
winning an award in the art division of the Hello Sochi Festival that was held with the support of the Ministry of Sports. We want to plan
exchanges between the school and laboratory schools of the University of Tsukuba on a continuous basis and reintroduce the One School
- One Country program, which started with the Nagano Olympics and has been extensively conducted in Sochi, to Japan to have a similar
program again to prepare for the 2020 Tokyo Olympics.

Regarding cultural programs that we saw in Sochi, an exhibition of paintings for the visually impaired, which coincided with the
Paralympics, was particularly impressive. The event indicates the Olympic movement has various approaches. We believe it gives a very
useful suggestion for the 2020 Tokyo Games.

Although the field study only had a four-day visit, the experience was very useful and the exchange with the people at all of our
destinations was fruitful. We want to work to further develop Olympic education by using the network we built this time and also
strengthening the cooperation among the teachers of laboratory schools who participated in the visit to Sochi.
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Report on Olympic Education in Practice

Tokyo Olympics --- with hopes for restoration
Grade 6 Social Studies: From a time of war to a time of peace

Yuzuru Hirakawa
Elementary School, University of Tsukuba

In the fall of 2013, Tokyo was chosen for the 2020 Summer Olympics. Tokyo already held the Games once fifty years ago. The 1964 Summer
Olympics were a symbolic event, held less than twenty years after World War Il ended, celebrating the miraculous reconstruction of Japan.
At our school, we developed a new teaching plan based on the conventional learning program, through the 1964 Tokyo Olympic Games,
how Japan went through spectacular economic growth then with a special thought on the 2020 Tokyo Olympics. The title is “Restoration
after the Great East Japan Earthquake.” This is how we conducted the class.

First, we showed the picture of Tokyo devastated from great air
raids. The students commented, such as “Wow, there’s nothing
left!” and “I can’t believe this is the same Tokyo we now live in.”
Then | presented pictures of expressways, Shinkansen bullet trains,
Tokyo Tower and the opening ceremony of the Tokyo Olympics.
Since | had encouraged the students, in advance, to ask their
grandparents about the Tokyo Olympics, they made one remark
after another: “The Shinkansen started service around the time of
the Olympic Games and people all over the world were impressed
by the Japanese technology. As a result of building expressways,
the traffic network developed. | was told that our economy started
growing quickly from around 1960 and it was called the era of high-
speed economic growth. It doesn’t look like the city of Tokyo that

we know. But the 1964 Tokyo Olympic Games were held less than
twenty years after the war. Just amazing! They started off from
nothing! | think Japan was able to show to the world how much
they had recovered from the ravages of war. I’'m sure a lot of people
around the world watched the Olympic Games in those days, too.
So the Olympic Games provide a good opportunity to introduce the
host country, don’t they?”

Here | asked the students: “Have you noticed anything in relation
with the 2020 Tokyo Olympics approved last fall?” They answered:
“Yes, | see there’s a connection. Restoration after the Great East
Japan Earthquake and postwar restoration. They’re both related to
restoration.” We then went on to share what we knew about the
damages due to the Great East Japan Earthquake. | showed them

pictures of the tsunami-afflicted areas, the accident site of the
nuclear power plant and more as the children mentioned the topics.

| ended the class with the following comment: “An unexpected earthquake killed many people. The nuclear accident displaced many
people, destroyed nature and even turned human relations sour. People strongly feel the importance of restoration and renewed bonds
focusing on our relationship with nature, but in reality, things are not moving as we want them to. In spite of all this, Japan stood up to host
the Olympics with the intention of accelerating our restoration and also to express our gratitude to the world. Let’s all think about what we
can do to fully restore our country and host the Olympic Games wholeheartedly seven years from now.”



I Jigoro Kano and Pierre de Coubertin

1. Lecture Meeting

Among Olympic education related activities, participating in the
International Pierre de Coubertin Youth Forum was a highlight of
the 2013 school year. Learning activities were conducted including
two lecture meetings that were held after school for the two
participating students and other students. On June 21, Dr. Hisashi
Sanada, Executive director of the CORE, lectured on "The Olympics
and Sports in Japan: Tokyo Higher Normal School (including
laboratory schools) and Jigoro Kano" and Dr. Junko Tahara, Board
member of the International Pierre de Coubertin Committee, on
July 5 on "The Birth of the Modern Olympics and Trends of Olympic
Education" in which she referred to the ideas and achievements
of Pierre de Coubertin. Both lectures presented the essentials
of Olympic education. The students and teachers saw the strong
ideological link between Principal Kano of Tokyo Higher Normal
School in the Meiji era and Coubertin, the founder of the modern
Olympics.

2. Descendant of the Pierre de Coubertin attended an open
physical education class

Olympic education at our school is primarily conducted within
the framework of physical education. The media often covers our
activities. Tokyo MX Television broadcast the physical education
class taught by Akiyo Miyazaki featuring ancient Olympic sports on
July 3,20131.

Mr. Antoine de Navacelle, a descendant of the Coubertin family,
visited the class taught by Yoshimi Nakatsuka on December 9,
2013. Mr. Navacelle visited Japan to speak at the JOA Session on
December 8. A London Olympic torch that Mr. Navacelle ran with in
the torch relay was shown to the students. The class topic was the
development process of sports in Japan and the achievements of
Jigoro Kano and Tokyo Higher Normal School, which is the modern
day University of Tsukuba. Tokyo Higher Normal School specialized
in education and significantly influenced the education field. When

Yoshimi Nakatsuka
Senior High School at Otsuka, University of Tsukuba

Olympic Lecture by Dr. Hisashi Sanada, University of Tsukuba

AN A

Mr. Antoine de Navacelle and the students after class

Kano was the principal, he emphasized the importance of academics and sport, creating physical education programs, which lead to today’s
physical education in Japan. The students at Tokyo Higher Normal School in those days were most ardently engaged in both academics and
sports under Kano. Mr. Navacelle said, "Jigoro Kano and Pierre de Coubertin shared the same views. | am indeed impressed that these two

people, though far away from each other, shared the same ideas approximately 100 years ago." The students had a pleasant time talking

with Mr. Navacelle after the class.

1 http://s.mxtv.jp/mxnews/kiji.php?date=201307037
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REPORT ON OLYMPIC EDUCATION IN PRACTICE »

I Oriental Witch Cup to be Held at Our School: Remembering the Oriental Witches I

1. Nadeshiko Japan named world champions

In the health and physical education lectures at the Super Science
High School Seminar of the High School at Komaba, Dr. Takahiko
Nishijima of the University of Tsukuba gave a talk for the students
on the Japan women's national football team, Nadeshiko Japan,
which won the 2011 FIFA Women's World Cup and the silver medal
at the London 2012 Olympic Games. Dr. Nishijima described the
research projects to enhance the individual skills of Kozue Ando,
center forward, No. 7, and Saki Kumagai, center defense, No. 4,
who scored the last shootout goal, of Nadeshiko Japan and Hikaru
Naomoto, center forward, No. 8, who led the Japan women's
national under-20 football team, Young Nadeshiko, which won third
place in the 2012 FIFA U-20 Women's World Cup, and how they
won the title of world champion.

2. Panel to commemorate the Oriental Witches completed

Our school gym is reminiscent of the Oriental Witches as they
used it to practice volleyball. We created a commemorative
panel describing how the Oriental Witches practiced then, using
the budget that supported our Olympic Education platform last
year. The panel was placed in the school to help build the culture
element of the school. We held a competition called the Oriental
Witch Cup in our school, and the participants took group pictures
with the panel. The panel was also displayed at the gym entrance
when we had an international exchange event with Taiwan National
Taichung First Senior High School. Completing the commemorative
panel for the exchange in the old historic gym in connection with
the Olympics, provided a good opportunity to confirm the value of
the Olympics.

The Oriental Witches Cup
(commemorative panel in the center)

Tomoharu Yokoo

Junior and Senior High Schools at Komaba, University of Tsukuba

Commemorative panel at the gym of
Komaba High School, University of Tsukuba

International exchange with Taiwanese students
(commemorative panel displayed at the entrance)



Olympic education at Senior High School at Sakado: Thinking about the Olympics from
Multiple Viewpoints

Airi Suzuki
Senior High School at Sakado, University of Tsukuba

1. Olympic education in this school year
This school year, we provided a program for students to think about the Olympics as part of Career Design, which is a required subject for
first-year students. We also covered matters related to the Olympics in health education class. The goal and approach of Career Design are
as follows:
(1) Goal

a. Acquire basic learning skills to advance learning at our school

b. Acquire social skills to handle multiple situations

c¢. Acquire management skills to control one’s life

(2) Class schedule and size
a. Second and fourth Saturdays each month, 8:40 a.m. - 11:20 a.m.
b. Student to teacher ratio: 12 to 1

In Career Design, we had students place themselves in the center
of their idea map, and had them expand the map to raise what
they are interested in and have questions about. We surveyed,
in advance, the topics teachers can teach, created a form for
students to fill in with their field of interest, and formed groups,
each consisting of one teacher and approximately 12 students, to
conduct activities. (See Photo 1)

| worked with students who are interested in the relationship
between the Olympics and martial arts. In the first quarter, the
students conducted research by reading books, documents and

other written materials under the theme of learning about the field
you are interested in. In the second quarter, the students worked Photo 1
on their reports. In the third quarter, the students continued to
work on their reports and also created and gave presentations
using PowerPoint. (See Photo 2)

Career Design was a good opportunity for students to become
interested in the Olympics and learn deeply about the
characteristics of its games. | hope the subject will also be taught
during the next school year and cover the Paralympics, too.

In the health education class for second-year students, students
learned about doping and fair play. They also were given time for
group discussion about what is the spirit of fair play and what drives
athletes to doping. One student said that becoming representative
athletes means they should first have self-control.

Photo 2

2. Olympic education for the next school year
| plan to coordinate with English teachers to refer to the international community. Also, as | went to see the Sochi Paralympics, | would like
to report on the atmosphere of the event to students and work to improve our program.
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REPORT ON OLYMPIC EDUCATION IN PRACTICE »

I Aspiring to Participate in the Rio 2016 Paralympics and Tokyo 2020 Paralympics I

Masato Teranishi
Special Needs Education School for the Visually Impaired, University of Tsukuba

Our students competed in the London 2012 Paralympics. This 2013 academic year they are practicing hard for the next Paralympics
to follow the achievements of our alumni. This year students and alumni also competed in the Japan Para Championships, a major
competition in Japan, and other national championships in swimming, track and field and goalball. In swimming, three of our students
from our school for the visually impaired and one from our university competed in Montreal, Canada at the biyearly World Swimming
Championships, making a good start for the next Paralympics. Students in the youth category, who have not yet reached the level of
participating in the World Swimming Championships, went to Malaysia to compete in the Asia Youth Para Games. When we saw our
alumni, a first year student at university and a sophomore in high school, come home after competing in an international tournament with
the Japanese flag on their uniforms, they looked like they had matured greatly due to the experience. Our school also hosted a swimming
camp for visually impaired athletes; students from all over Japan attended and worked to acquire world-class skills.

1st Sr. H.S. Grader Ryo Nagano, Swimming camp in Japan Japan Mens’ national team members

and alumnus Yota Muratake (from our school)

The mens’ national team for goalball consists mainly of our current students and

. X . " i ) i sia & Pacific Championships 2013
alumni. They competed in the Asia-Pacific Championships (Beijing) in the fall of 2013 to 20138HA T RERGE ~§
qualify for the Paralympics. They came in second and won a ticket to the World Goalball

Championships. Qualifying for the 2016 Paralympics requires either finishing in the top
three in the World Championships in Finland in June 2014 or winning first place in the Asia
Youth Para Games in October. Our students and working alumni now practice three times
a week in the evening at the school gymnasium for the visually impaired. The team sport
requires training together. In addition, we hold a monthly training camp with athletes from

different parts of Japan; | am one of the volunteer coaches. /
Now with the hosting of the 2020 Olympics and Paralympics in Tokyo, disabled sports LM
are definitely drawing increased public attention within Japan. Yet, the issue of player Goalball Match

development has not changed in the least. For the visually impaired to participate in

daily practice sessions, the most important point is to secure access to the training locations. Sports facilities for the disabled in Tokyo are
usually not close to railroad stations; for the disabled to walk to the facilities are extremely difficult. In many cases, they need somebody
to accompany them. Even after they reach the location, they are faced with another serious problem: lack of disabled sports instructors
and helpers. Moreover, the athletes have to pay for their trips to tournaments and abroad. Sadly, only students with wealth can aspire to
compete in the Paralympics; little has changed this. We volunteer staff also have to shoulder a significant financial burden.

School is not responsible for training athletes. However, many students are motivated to seriously take up sports through physical
education or club activities at school. Keeping a balance is difficult. When we look to Tokyo 2020, training athletes becomes a key issue. If
we cannot develop good athletes from elementary school and junior high school students to perform well six years from now, Japan will
be unable to achieve satisfactory results in the Paralympics in 2020. Considering that the sports environment for the Paralympics is far
behind compared with that for the Olympics, we need to address major issues, such as what type of support is required, how to find good
instructors and locations for practice and how to reduce the financial strain on the athletes.

Looking ahead six years from now, playing an active role in promoting and publicizing disabled sports is important for us. We hope that the
people who watch and cheer for the games will be able to have a broader view on the features of the events, how the players have worked
hard and used their ingenuity and how the people concerned have supported them, instead of just focusing on their victory or defeat.



Olympic Education at the Special Needs Education School for the Deaf,
University of Tsukuba

Michiyo Nigauri
Special Needs Education School for the Deaf, University of Tsukuba

1. Lecture by Shohei Tateyama, Professional Baseball Player (for elementary, junior and senior high school students)
We invited Mr. Shohei Tateyama, a pitcher for the Tokyo Yakult ] E— ‘\T —— [

B

Swallows, on January 24, 2014. He spoke on the importance of
trying. Students in the third grade and higher from elementary
school, as well as the students from our junior and senior high
schools attended the lecture. Based on his own experience from
childhood until he became a professional baseball player, Mr.
Tateyama spoke to the students about setting goals, working to
reach the goals and the importance of team play. He respectfully
answered questions from the students and the lecture ended with a
storm of applause. After returning to their classrooms, the students
wrote letters to Mr. Tateyama including their impression on his talk

TS ridve ) il

and how they were inspired. The event was covered in a newspaper
the following day.

2. Basketball Workshop (for fifth and sixth graders)

Three basketball players and staff from Hitachi Sun Rockers Tokyo, a professional basketball team, visited our school on May 31, 2013, to
hold a basketball workshop for the third consecutive year. Some of the players have participated in the workshop every year and it was their
third time with the sixth graders. The workshop ended with great success as more students communicated with the players than last time.

3. Physical Education Class (for the first year students of the senior high school)

In the physical education class for the first year students, we covered topics including the history of the Olympic Games, symbols, Jigoro
Kano, Olympians and Paralympians. This provided a good opportunity for the students to think about the Olympic Games from different
perspectives other than the outstanding performances of the top athletes and winning medals.

4. Other

Reviewing the activities and events already conducted at our school
revealed that many of them correspond with Olympic ideals, such as
respect for others and friendship, spirit of fair play and intercultural
understanding. Our elementary school and junior and senior high
schools have a variety of exchange programs with neighboring
and affiliated schools. Elementary school students take part in the
municipal swimming meet. Sports team members of the junior and
senior high schools participate in the sports tournament for schools
for the deaf and the athletic meet for the disabled, proceeding on
to compete in district and prefectural tournaments. We also have
quite a few visitors from overseas, providing the students with

international exchange and watching their traditional dance from
time to time. This year we had several special international exchange programs. The senior high school baseball team had a friendly game
with the Korean national team visiting Japan for the Asia Baseball Series of the Deaf, while ten students from our school visited the National
Institute for Deaf Youth in Paris (INJS).

18



19

REPORT ON OLYMPIC EDUCATION IN PRACTICE »

I Skiing Camp and Understanding of the Sochi Olympics I

Takashi Abe
Special Needs Education School for the Mentally Challenged, University of Tsukuba

Because of the attributes of their disabilities, many of the children and students at the special need school learn from what they actually
experience, and stories reported in the news are frequently used in lessons to allow students to feel connected to those stories and to
deepen their understanding. Consequently, the school sought to use a skiing camp with junior and senior high school students to enhance
understanding of the Sochi Olympics and Paralympics, which will be held this year.

1. Skiing camp

Prior instruction was conducted at the school, so the skiing camp
was held at a ski site. The prior instruction was conducted with
both junior and senior high school students divided into groups
with some students from each grade in each group. The students
practiced walking while wearing ski boots and skis. They became
able to put on and take off the boots and skis, and efforts were
made to develop a sense of camaraderie among the group
members.

At the actual skiing camp, goals were set based on the respective
levels of the students with the aim of improving the students’ skiing
skills.

2. Quiz Conducted at Combined Morning Assemblies

When the skiing camp ended, the following practice was conducted
at combined morning assemblies. Students from elementary to AR

high school took quizzes on the Sochi Olympic and Paralympics L N 5
using slides. Students answered questions about the site of AthtBbﬁ{ﬁHE¥-€ijb\?
the Sochi Olympics, the events, participating athletes, and the
Olympic mascot, raising their understanding of the Olympics and
Paralympics. For each question, students were presented with two
choices, and they moved into groups depending on whether they

chose A or B. Since the quizzes also involved the opportunity to
move, all of the students enjoyed participating.

3. Results and Issues
By using photos of Yoshihiro Nitta, a graduate of the University of

Tsukuba and paralympian, in the quizzes, students were able to link
what they had experienced at the skiing camp with the Olympic
and Paralympic Winter Games. The quizzes enabled the students Question 4: Which is skier Nitta?

to feel a connection with the Sochi Olympics and Paralympics and

increased their understanding.

For the school’s students, who often learn from personal experience, it is difficult to guide students and increase their international
understanding and understanding of different cultures through sports. In the future, | would like to have Yoshihiro Nitta, a Japanese
Paralympian who was referenced in the quizzes, visit the school to discuss with the students his international perspectives and his
impressions of the Paralympics.



I Learning with a Sense of Reality: Linking Athletic Events and Classes I

Yuta Hanaoka
Special Needs Education School for the Physically Challenged, University of Tsukuba

For our pupils and students to learn with a sense of reality, hands-on experiences and association with their own experiences are important,
which also applies to Olympic Education. Our undertakings concerning Olympic Education are implemented according to the actual
conditions of each pupil or student through physical education and sport events, such as the health and physical education classes, athletic
meetings, hand soccer club activities and the Tokyo Metropolitan Athletic Meet for the Disabled that take place throughout the year. Since
linkage with classes other than physical education was one issue raised in the review of last year’s activities, we taught about the Olympic
ideals and the sports events adopted, referring to ancient Greece, which is included in the world history classes at the high school.

In conjunction with the Tokyo Metropolitan Athletic Meet for the Disabled, which was held at Ajinomoto Stadium, students were asked to
think about if they wanted to use drugs to win a competition or why athletes use drugs to win. The students gained a better understanding
of the world of sports representing a huge market and doping hindering fair play. They discussed subjects including how much money
Ajinomoto, a private corporation, paid for the naming rights, and why a corporation pays such a great amount of money just to name a
stadium after their corporate name.

As for undertakings linked to social studies, planning has been insufficient as shown by consultations with teachers of social studies being
made after the new school year started. For next year, we would like to consult with the teachers during this school year to place activities
in the annual teaching plan. We also envision expanding the undertaking to include elementary and junior high schools and finding ways to
link the program with other subjects.

World History Class (Ancient Greece) Tokyo Metropolitan Athletic Meet for the Disabled
for 2nd year senior high school students
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REPORT ON OLYMPIC EDUCATION IN PRACTICE »

I Olympic Education at Our School I

Tetsufumi Kawaba
Special Needs Education School for Children with Autism, University of Tsukuba

Our school is for autistic children with intellectual disabilities and consists of a kindergarten and an elementary school. Given our students,
the purposes of our Olympic Education have been set as follows:

- Raise interest in physical activities to promote and maintain health

- Improve dexterity and manipulation of arms and legs through sports

- Enable the children to understand the rules of competition and to enjoy activities with others

More specifically, we are considering how to provide guidance that associates daily sports activities with the Olympics to motivate our
students to spend more time on physical exercise and acquaint themselves with the Olympic Games as much as possible. Below are some
of our accomplishments during this school year.
1. Morning exercise (including long-distance running for students in the 5th and 6th grades):
By rewarding the students who exhibit much effort with medals and certificates of honor, we tried to further motivate students
concerning sports. Some students even realized that repeated practice had improved their personal records, learning the importance
of continued effort and the joy of achievement.
2. Participation in the athletic meeting and ekiden (long-distance relay race) sponsored by the Prefectural Athletic Federation of
Kanagawa for Special Needs Schools:
Volunteers from the elementary school participated in the event. Through repeatedly practicing for the event, we tried to make them
think that they were participating in their own Olympic Games. A sixth grade girl finished second in a running event.
3. Tokyo’s successful bid for the 2020 Games:
Students in advanced classes in the elementary school wrote letters to IOC executives. Some students long to see the Olympic Games
in Tokyo. The Olympics became very close to them at this moment.

Our Olympic Education is still in the trial and error stage. We continue modifications every year after reviewing the previous years. We hope
to increase the number of Olympic education opportunities while paying attention to the students.




Olympic Education at University:
A Multidisciplinary Subject for All Students at the University of Tsukuba

Hitoshi Saga
Faculty of Health and Sport Sciences, University of Tsukuba

1. Class Purpose and General Description

Ten years have passed since the university started offering the Olympic class as a gereral education. The month of September after the start
of this year’s course was the month when the decision was made for Tokyo to host the 2020 Games. We expected that students would
be interested in the race to win the Olympic bid. In order to avoid spending too much time on bidding and related topics, we covered
challenges undertaken by people and organizations involved in the Olympic Movement, hoping that the students would gain different
perspectives that would help them to understand the Olympics and look at the 2020 Games in Tokyo.

The Olympic Games rely on athletes and the work of many people. When Tokyo hosts the Olympic Games in 2020, students will have
opportunities in many fields to be a part of the events. This could provide added perspective for the students in choosing their careers if
they understand this through the class.

The number of applicants for this year’s class exceeded the class capacity again, and we were forced to make some adjustments before
settling on the final number of 150 students. There were 124 first year students, 84 from the School of Health and Physical Education. A
total of 136 students earned credit for the class.

2. Title, Date, Lecturer and outline of the Lecture

(1) Tokyo’s Bid for the Olympic Games, April 15 by Hitoshi Saga, Faculty of Health and Sport Sciences
In addition to providing orientation for the course, an explanation is made regarding the undertakings of the Organizing Committee
and others who aim to host the second summer Games in Japan.

(2) Olympians, April 22 by Kaori Yamaguchi, Faculty of Health and Sport Sciences
An Olympian presents her own accounts of her never-ending quest from her days as an athlete to those after retirement.

(3) Coubertin, May 7 by Koichi Wada, Ferris University
How did Baron Pierre de Coubertin, the forefather of the modern Olympic Games, overcome the barriers impeding him to reach his
ideal and dream before reviving the Games?

(4) International Olympic Committee (I0C) May 13 by Kazuya Naruse, Faculty of Health and Sport Sciences
Examines the 10C undertakings and their accomplishments in overcoming issues confronting them such as violence in sports,
discrimination, political propaganda and the doctrine that victory is everything.

(5) Research & Development, May 20 by Toshinobu Kawai, Faculty of Health and Sport Sciences
In London 2012, Japan won 38 medals, the most ever for Japan. The lecture reports on the activities the University of Tsukuba
undertook to support athletes and the achievements.

(6) Olympic Sponsorship, May 27 by Hidefumi Kurihara, Ajinomoto Co., Inc.
For private corporations, the Olympic Games provides business opportunities for them to leap forward. A JOC corporate partner
explains their support for athletes and what they gained in their business.

(7) Olympic and the media, June 3 by Yosuke Fujiwara, JOC Executive, former executive of the Olympic Broadcasting Services
Historic transitions of television broadcasting of the Olympic Games and upcoming broadcast business utilizing the Internet are
introduced.

(8) Kano Jigoro, June 10 by Dr. Hisashi Sanada, Faculty of Health and Sport Sciences
What were the ideas and actions employed by Kano Jigoro, then principal of Tokyo Higher Normal School, to overcome the Great
Kanto earthquake and later win the hosting rights for the 1940 Olympic Games for Tokyo?

(9) International NPOs, June 17 by Taku Yamaguchi, Faculty of Health and Sport Sciences
Hearts of Gold is an NPO aspiring to promote sports internationally together with athletes. The lecture examines their challenges in
the past and explains their current activities as well as prospects for the future.

(10) Olympic education in high school, June 24 by Akiyo Miyazaki, Faculty of Health and Sport Sciences
How is the education on the Olympics progressing and spreading at the forefront of teaching? Activities of the laboratory schools of
the University are introduced.

(11) Final examination and a survey of student opinion concerning the course
The examination consisted of a section to check student knowledge, in which 25 multiple choice questions, each with four possible
choices are given (25 points); and a section to check the student understanding of the lectures, in which students write an in-class
essay (15 points). Student performance was evaluated by attendance and the reaction papers submitted at each class (6 points x 10 =
60 points) in addition to the examination results.
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Feature Contribution

I Learning from Blind Soccer - Junior High School at Otsuka, University of Tsukuba I

Tatsuki Nagaoka
Junior High School at Otsuka, University of Tsukuba

1. Introduction

(1) Background

Thinking about the Paralympic Games provides an opportunity to gain a better understanding of Paralympians. Creating a community that
allows them to live without inconvenience means building barrier-free facilities. Barrier-free facilities can directly support an aging society.

It has been some time since we started hearing that the elderly will comprise a large part of the national population in the future. The
percentage of the elderly will definitely be higher than now by the time students currently enrolled in schools are active in society.
Perspectives required in such an age include measures to remove physical and psychological barriers for the elderly to participate in society,
barrier-free environments in which obstructions are specifically removed, and universally designed facilities, products, and information
accessible to all people regardless of differences in culture, language, nationality, age, gender, disability, and ability.

A broader view may find the idea of universal design and global society in common with the ideology of Olympism, which, | think, is
necessary in supporting a sustainable society.

Just when | was seeking to gain a better understanding of such ideas, an information bulletin from Japan Blind Football Association (JBFA)
was delivered at my workplace. Blind soccer is an event in the Paralympic Games. | had been seeking an opportunity for our junior high
school students, rather than special-needs students, to think about the Paralympics and gather their thoughts through the Paralympics. As
soon as | saw the bulletin describing the Supoiku (sports education) Project of the JBFA, | contacted the association and told them that |
seriously wanted to try the project at our school.

The starting point was my wish to implement activities for our students to address issues they were facing at the time and social issues they
will face in the future.

(2) Aim and subject
| had constantly communicated with students (third year of junior high school) as the class instructor and been seeking an opportunity for
them to learn the following four perspectives.

i. Have a broad perspective.

ii. Think about the position of others.

iii. Have broader communication with more people.

iv. Think about yourself in relation to others and the community and contribute to the future.
Because the junior high third-year students are leaders for the younger students in various school events, | was also hoping to improve their
leadership skills.
If various conditions were met, | hoped to give lessons to all of the third-year students or field-day class leaders of each grade. Because
securing time and a place for all third-year students was difficult, | thought of directing the lessons to the field-day leaders of each grade.
Our field day event is held in mid-September, and the leaders prepare for the event during summer holidays. | hoped that the leaders
would acquire leadership attitudes by considering (1) teamwork, (2) the importance of communication, (3) respect for individuality, (4)
understanding of people with disabilities, and (5) a spirit of volunteerism during the summer holidays before the field day.
Consideration of the actual feasible time and subject led to the period for integrated study. Although the timing was after the field day
and the subject was different from the first candidates, | decided to use two consecutive class hours for integrated study for the sessions.
The time was the period for integrated study for third-year grade students, and the subjects were 28 students taking health and physical
education classes.



2. Supoiku (sports education) Project
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4. Class details
(1) Preliminary class: approx. 1.5 hours, September 25
Descriptions of blind soccer and the visually impaired were given (1)

Volunteerism: Learn the attitude of voluntarily helping
people through a blind soccer experience
Teamwork: Actively communicate with teammates who are

using a DVD and learning materials (booklets shown in Photo 1)
that were sent by the JBFA. (2)
While the preliminary class for the Supoiku Program was one hour,

unable to see
Importance of Communication: Expand the idea of the

we used approximately 1.5 hours as we had some extra time from 3)| essence of communication such as how and when to

the double class period. After watching the DVD, the class was
conducted in the order of the table of contents of the booklet

communicate with others.

Respect for individuality: Think about what we can do after

(Photo 2). The booklet is informative as it describes blind soccer (4) recognizing individuality (situation)

Understanding people with people with disabilities: Meeting

and characteristics of the visually impaired and also asks many

questions about what the reader thinks about visual impairment (5)| a visually impaired player gives an opportunity to realize that

and why. visual impairment is not something special.

Lessons and Findings Unique to the Supoiku Project

It provides the learner with an opportunity to reflect on his/her (6)

own ideas about impairment by asking questions such as “it seems

very difficult for people with visual impairment to play soccer. Why do you think it is difficult? What do you think is difficult for them?," “what
kind of oral statements would help if you were walking blindfolded?,” “when do you think you need teamwork in your environment?,” “what
kind of help do you think visually impaired persons need in their daily life?” and “what are some of the rules of blind soccer designed
specifically for visually impaired players to play?.”

In addition to the information material, adapted sports and the Paralympics were mentioned to give the students an opportunity to learn
about perspectives other than that of visual impairment.

(2) Activity class: 2 hours, October 2
A visually impaired player of blind soccer and supporter sent by JBFA instructed the class. All sessions had the students experience each
role of the game.
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- ‘-% 4 Photo 2: Table of contents of the booklet
J V Table of Contents
A+ T7ST1 - vyh— Chapter 1. What is Blind Soccer? Page 1
USRS THED! \ Column: Blind Soccer for People with Visual Impairment  Page 6
Chapter 2. Let’s Play Blind Soccer! Page 7
Column: Blind Soccer Supported by Many People Page 18
Chapter 3. Find Out More about People with Disabilities Page 19
Photo 1: Cover of the learning material (booklet) Chapter 4. Review What You Have Learned Page 24
For Parents Page 28

2 http://supoiku.b-soccer.jp/
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People purportedly acquire 80% of information from vision. There is something that we begin to see only when vision is
blocked and no information comes through the eves. We must focus on every instance of communication and be considerate of
others since we cannot see the distance to them and their condition. When we have realized this, we are able to notice and sense many
aspects of communication. Because of the absence of vision, such communication allows for a range of learning, including teamwork,
respect for individuality, understanding of people with disabilities, and a spirit of volunteerism.
(1) Improving teamwork
The key to playing a match between teams while being blindfolded is how the teammates can cooperate and actively communicate
with one another without vision.
(2) Knowing the importance of communication
We feel lonely or anxious while being blindfolded during a match. Such anxiety or loneliness, however, is eased through effective
communication, and we realize that it is not all that inconvenient.
(3) Considering respect for individuality
Doing various activities when blindfolded, thus having no eyesight, gives us an opportunity to consider visual impairment as an
individual trait rather than something special and makes us ask ourselves what we can do for visually impaired people.
(4) Promoting the understanding of people with disabilities
(5) Generating volunteerism
The students are told to think for themselves how they should guide and call out to blindfolded players. The soccer game cannot be
played without consideration for other players, which closely resembles a volunteerism mentality.

i. Exercise

Students group in pairs and only one in each pair wears a blindfold.
First, students without a blindfold watch the movement of the
instructor (“T1,” who is visually impaired), and then instruct
their blindfolded partners to do the same movements, and the
blindfolded students actually do the instructed movement. The
exercise consists of body movements made generally in our daily
life.

Instructor T1 gave instructions while making the students think
of appropriate expressions to use when teaching the movements
to their partners between exercise events. For example, after the
students actually performed arm swinging, the instructor suggested
that they give more specific instructions, such as whether to
swing only forward or backward, cross their arms while swinging,
swing one arm each, and for how long to swing them, rather than
simply telling them to swing their arms. The instructor also asked
questions from the perspective of what could be and could not be
conveyed using passwords. For example, “glucosamine in the ad”
is a term that expresses knee-turning. It can be conveyed easily if
the players know the meaning, and, conversely, they would have no
idea if they did not know. Further, the instructor introduced more
ways to express their intentions such as guiding by touching the
body of their partners.

ii. Running 10 meters blindfolded

Blindfolded students run with their arms extended forward while
being guided by the sound of clapping and the voices of their
assistants waiting at the finish line. The point where the students
giving the signs wait is the goal. They must clap their hands and

call out loud enough for the blindfolded students to hear so that

Photo 4: Just a little more to the ball

they can run without anxiety. Calling out the names of the runners
also helped since they may have mistakenly run to the finish line
of a neighboring group. Instructing the runners to go either left or right had to be told from the perspective of the runners, or it would be
confusing whether the instructing student meant left or right from the perspective of him/herself or the runner.
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iii. Going to the ball and returning the ball by kicking it from the location

Blindfolded students move approximately 10 meters to the point where the ball is placed and kick the ball back to the starting point. They
move with assisting voice from behind the starting point.

Some assistant students instructed “right, right, right...,” but the students being instructed often reacted completely differently from the
intention of the instructing students because of differences in the interpretation of the instruction such as moving one step to the right,
facing the right-hand side, and turning right, between them. The same applies in the case of demonstrative and interrogative words. The
students apparently came to understand that instructions that were otherwise given easily if both sides could see each other were very
difficult to be delivered.

iv. Pick up a ball thrown from behind

A student without a blindfold throws a ball in an arc from either the
left or right side behind a blindfolded student, who, then, goes and
picks up the ball. The blindfolded student subsequently returns
the ball by kicking it to the starting point. The other student calls
out, “here comes the ball,” and throws the ball in. The ball makes a
sound while it is rolling, but the blindfolded student could not tell
where it is once it stops rolling, so the other student must call out
and give instructions.

In the second attempt, the blindfolded student voluntarily asked
for information that he/she wanted and began chasing the ball
while asking questions to the assisting student. The students on
both sides learned of the kind of information required when the
blindfolded student actively requested the assisting student for
information rather than passively waiting for instructions.

v. Hitting a ball at a cone placed 10 meters away

A blindfolded student was to hit a ball at a cone placed 10 meters
from the starting point. A student stands at the cone and tells
the direction to the blindfolded student who will kick the ball by
making a sound. The students make up groups and compete on the
number of times the ball hits the cone in three minutes. The groups
take turns. After the first round, the students learned how to kick
the ball from the instructor and went on to the second round. They
were able to hit the cone more times in the second round, and the
instructor had the students think about the reason. In addition
to the fact that they were more used to the activity in the second
round, they pointed out an improvement in how they called and
better teamwork. Among the advice given by the instructor T1, the Photo 6: Try to hit the cone while blindfolded
phrase, "see the sound of the ball,” is memorable.

At the conclusion of the activity class, the instructor had the students consider how to make the “quality of calls” or expressions used, such
as the calls for conveying, calls that can be understood, calls to make the partner feel secure, and accurate instructions, appropriate for the
situation and whether they were able to make calls from the perspective of the partner in situations such as directing the partner to the
left or right when they were facing each other. The instructor summed up the class by expanding on these views and asking the students
whether they were able to voluntarily offer help, not only for people with visual impairment, but people in trouble in general.

The students appeared to have been able to give and receive instructions while considering each other's situations based on their
experience in different positions learned by watching others and moving their bodies within the limited timeframe. It seemed that their
reception and responses gradually changed and they grew more mature within this short period of time.

(3) Post-activity class: 1 hour, October 9

We gave the students a post-activity class for them to reflect on their experience and record their thoughts and findings on a work sheet
to help them apply their learning to their daily lives. They reported their findings such as whether their impressions of disabled people
had changed and what they had found about communication through the experience of blind soccer. The following is an extract of the
students’ opinions.
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* I have never really thought about communication before, but I learned the importance of communication using words. Hearing that
there are many things a person with disabilities can do, I decided to think more positively about what I can do, rather than what I
cannot do.

* [ was really surprised that the player who could not see was able to use a ball more skillfully than we could. I honestly thought he was
amazing. My impression, not only of people with visual impairment, but people with disabilities in general has changed. I also felt that
the sports of people with disabilities could also give us courage and inspiration. In year 2020, I will look forward to watching not only
the Olympics but also the Paralympics to see their performance.

* I would like to keep taking on the big challenges of sports in the future.

« [ felt that it was important to think from the perspective of others.

* I learned that you can overcome difficulties if you make an effort.

* What impressed me the most was the importance of words.

* My view of people with disabilities changed through this experience from one that disabilities limit various activities to one that the
disabled can do various activities by being innovative and overcoming their limitations.

« I like sports where we compete against an opponent. But [ always thought that we could play such sports when we had no disabilities. |
learned from this experience that we can do anything if we cooperate with one another. I appreciate my health and will make efforts to
help others as much as possible.

* Not helping them as a third party, but we do it together. I think that experiencing and enjoying activities with them is also the volunteer
spirit.

* | could not understand the instructions when they were given only as an order or single word. I felt it was important to fully express
the instructions using words that the other person could easily understand.

* Through this experience, I learned the importance of information coming from the ear. Words like “there” and “that side” cannot
deliver the instructions, and I felt we must think from the perspective of the other person when we communicate.

* I learned that many innovative efforts are made for safe and fair play. By experiencing it myself, I actually felt that they were fully
using senses other than vision and relying especially on sounds.

« | felt that for people without vision, the statements of people around them are important. I was able to feel safe, run, and kick the ball
when people around me gave loud and appropriate instructions.

* We cannot do anything if we just move on our own, and we cannot even move without calling out to one another. We have our bodies
as a tool besides our voices.

5. Conclusion

As expressed in the students’ thoughts, we were able to learn various lessons. | would like to again thank the Japan Blind Football
Association.

This project can be considered part of global education. By changing viewpoints in this way, activities based on or related to Olympism are
carried out in conventional classes (including those other than health and physical education), school events, daily activities of student
councils, club activities, and various other occasions. By reorganizing the records of such activities, there may a possibility of expanding or
deepening the concept of Olympic education. | think that the significance of conventional educational activities can be assessed also in view
of Olympic education.

Current students and children who are going to receive school education from now will be able to be involved in the local Olympic Games in
Japan held in six years from now in various ways. They will be able to have more profound perspective of the Games if they participate with
a broader view acquired through Olympic education. The legacy of the 1964 Tokyo Olympics still remains in various forms, both tangible and
intangible, even after half a century. | hope that we treasure this opportunity.



I Olympic Education Conducted in Cooperation with the Jamaican Embassy I

Takako Honma
Special Needs Education School for the Mentally Challenged, University of Tsukuba

1. Introduction

In 2012, the year that the London Olympics and Paralympics were held, the Special Needs Education School for the Mentally Challenged at
the University of Tsukuba used the Olympics as an educational topic during comprehensive education and conducted a unit called “Convey
the Inspiration of the Olympics.” As a part of these activities, a request for cooperation was made to the Jamaican Embassy and Olympic
education was conducted. This report focuses on the portion of the Olympic education conducted at the school with cooperation from the
Jamaican Embassy.

2. Positioning of the Embassy Visit within the Unit

The Convey the Inspiration of the Olympics unit originated with the
desire of students who had seen the London Olympics and wanted
to write to and meet Olympians. The unit expanded to include
letter writing, research and studying the Olympics, and giving
presentations during a cultural festival. The visit to the Jamaican
Embassy was conducted as part of this unit, and at that time, the
embassy was consulted on sending letters to Usain Bolt, a track and
field athlete from Jamaica.

The letters that the students wrote were sent to Usain Bolt with the
full cooperation of the embassy. To express their gratitude and to
learn about the nature and culture of Jamaica, the students visited Commemorative photo with a diplomat
the embassy. from the Jamaican Embassy

Four main teaching points were set with regard to the unit: (1) have the students themselves engage in activities and experience things
involving others, (2) have the students experience things by actually seeing, hearing, feeling, and thinking about them, (3) have the
students experience things that make them think about their own lifestyles and lives, and (4) have the students recognize others (with
different abilities), praise others, and enhance one another’s abilities. The key points with regard to the letter writing and research lessons
were (1) have the students themselves engage in activities and experience things involving others and (2) have the students experience
things by actually seeing, hearing, feeling, and thinking about them. To carry out these lesson activities, particular importance was placed
on the students’ spontaneity, motivation, and interests.

The Olympics was an educational topic that many of the students in the high school were interested in, but it can be difficult for students
in a school for the mentally challenged to become interested in things that go beyond their own experiences and expand their studies on
their own initiative. For this reason, the instructors needed to respect the interests of the students, develop plans to carry out the students’
wishes to the degree possible, and provide support to expand the students’ experiences in ways that would lead to social participation. The
instructors turned their attention to local resources outside the school and worked to fully use those resources as educational materials.
Fortunately, the school is located in the Tokyo Metropolitan region, and access to various embassies is convenient, so it was possible to
make use of these advantages and visit the Jamaican Embassy. During this unit, the students also visited the Japan Football Museum
in Bunkyo Ward and interviewed the museum director. In this way, it was possible to use local resources so that students with mental
challenges engage in research lessons.
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3. Educational Activities Conducted with the Cooperation of the Jamaican Embassy
(1) Letter writing

Many of the students who watched the London Olympics supported
the Japanese athletes and were familiar with their names. Students
were also familiar with foreign athletes, although not to the same
degree as the Japanese athletes, and many of the students saw
Jamaican athlete Usain Bolt on television and copied the “Bolt
pose” by raising their left hand. The students initially described
their impressions of Bolt as “great,”, “fast,” and “cool.” The students
gained the general impression that he is “somehow great” from
watching him on television. During the research lesson on the
Olympics, the students measured how long one of Bolt’s strides
is and compared that length to the length of the classroom floor,
gaining the impression that he is “truly great.” As a result of this

lesson, the students developed a desire to write letters to Bolt and
convey their feelings, much to the surprise of the instructors, but A student writing a letter
based on the belief that expressing honest gratitude to an Olympic
athlete was in complete agreement with the ideals of Olympic
education, a letter writing activity was conducted.

The key point for the letter writing activity was preparing various
means of expression tailored to the students’ characteristics.
Among the students, while some can write in the phonetic scripts,
others can speak but find it difficult to write. In addition, some
of the students are more skilled that expressing themselves with
their bodies than using words. Consequently, various means of
expression including picture letters, video letters, and written
letters were prepared according to the students’ abilities.

Example of a letter written by a student A scene from a video letter
Dear Mr. Bolt, e
How are you? | practice running every week. | saw that you
running in the Olympics on television. | was inspired by how
fast you run. Congratulations on winning the gold medal. It was
very good that you won. Watching you, | felt more courageous. ) <
You are everyone’s hero. | and everyone at the Special Needs
Education School for the Mentally Challenged will continue to : o
cheer for you. '._'r
HIT. =
Piga

A drawing of Usain Bolt
(2) Prior research on Jamaica
Prior to the visit to the Jamaican Embassy, the students used maps and a globe to check where Jamaica is located, and each student
prepared questions. Many of the questions concerned matters of interest to the students in their day-to-day lives such as “What sports are
Jamaicans interested in?”, “What delicious foods are eaten in Jamaica?”, and “Do people play baseball in Jamaica?”

This was the first time that a group of mentally challenged students visited the Jamaican Embassy, so information about the students’
characteristics, appearance, interests, and methods of communication were conveyed to the embassy in advance, and efforts were made
to facilitate interaction by embassy personnel with the students with confidence.



(3) Interaction with Embassy Diplomats

On November 7, 2012, eight students in the third year of high
school and three instructors visited to the Jamaican Embassy. The
embassy is located on the second floor of a building in Tokyo’s
Minato Ward. The building has an ordinary appearance, but the
interior is decorated in yellow and green fabrics and Jamaican
art works, dazzling the students with an atmosphere that is quite
different from Japan. The students thanked the diplomat for sending
their letters to Usain Bolt, and then watched a video about the
Jamaican natural environment and its culture and listened to an
explanation. The students asked the questions that they prepared in
advance, but during the exchange with the diplomat, the students
asked numerous questions other than those they had prepared.
The diplomat carefully and humorously answered questions such
as “Are there crocodiles in Jamaica?”, “Is it hot in Jamaica?”, “Why
can Jamaicans run fast?” and “Do people watch Pokémon (a type
of anime) in Jamaica?” Later, the students danced to reggae music
with the embassy staff, deepening their cultural interaction. As
a result of this interaction with the embassy, it was noticed that
topics such as sports, music, and food are key issues for mentally
challenged students when dealing with people from overseas. The
embassy personnel also became excited when discussing Usain
Bolt, a topic that both groups were interested in, and observing
the students enjoying aspects of different cultures such as dancing
to reggae music led to the conclusion that the Olympic education
had enhanced international understanding. Details of things that
the student learned and photos of their visits to the embassy were
presented as an exhibit at a school cultural festival.

4. Conclusion

When conducting these Olympic and international education,
educational activities conducted in cooperation with the embassy
provided opportunities for the students to learn it directly about
other countries and to interact with people from a different country.
The Olympics is a topic of interest even to mentally challenged
students, and innovation in lessons enables the Olympics to be
used to provide various educational experiences. The school hopes
to provide further enriching opportunities to its students with the
cooperation of various organizations.

Addendum: The author would like to thank everyone at the
Jamaican Embassy for their tremendous cooperation in conducting
these educational programs.

Scenes of the students’ interaction
with a Jamaican diplomat

The students pose in front of the embassy building

30



31

FEATURE CONTRIBUTION »

An Olympic Themed Education Resource for Secondary School Students
with Low Literacy Skill

lan Jobling, Kim Cooper, Karen Moni, Anne Jobling, and Jan Lloyd

INTRODUCTION

Good health is paramount for everyone. Children and young adults, especially, require optimal physical, social and emotional well being to
grow, develop and mature to their full potential (Abbott et al. 2007). The Olympic Movement provides an ideal platform to promote and
encourage life long enjoyment of physical activity, and deliver important value-based education through the ASPIRE concept (www.aoc.com.
au-education) and the Movement’s ideals and philosophies.

Individuals with intellectual disabilities as well as those with other learning difficulties have similar aspirations as their peers. They too need
opportunities to learn about culturally valued sporting events such as the Olympic Games to enable them to maximise their participation
in the community and to fulfil their potential as informed citizens (Kliewer, 1998; Moni & Jobling, 2000; 2001). However, an investigation
of Olympic-themed education resources prior to the 2008 Beijing Games, revealed there were teaching and learning materials for students
with intellectual disabilities and others with low literacy skill.

In late 2008, Kim Cooper, Chair of the Queensland Olympic Education (QOC) and academics from the University of Queensland Literacy and
Technology Hands-On (Latch-On) Program in the School of Education (Dr Karen Moni, Ms Jan Lloyd and Dr Anne Jobling), and Dr lan Jobling,
Director, Centre for Olympic Studies at the University of Queensland, decided to develop an Olympic themed education resource specifically
tailored for these marginalised students.

Students and adults with intellectual disabilities need opportunities to continue to use their literacy skills to develop knowledge across
oral, print and multimedia texts (van Kraayenoord et al., 2002). Learning about community events such as the Olympic Games is one way
to contribute to this. Furthermore, with their progression into adulthood, there is an increasing need to develop friendship and social and
community networks beyond those of the family (Jobling & Moni, 2000). The development of literacy skills and knowledge across oral, print
and multimedia texts is paramount to maximizing their participation in the community and to fulfil their potential as informed citizens.

THE RESOURCE
The resource was designed for students with low literacy skill and is themed around the Olympic Movement and its ideals. The aims are to:

1. Develop literacy skill;

2. Promote and increase awareness of the Olympic Movement and its ideals;

3. Promote and increase awareness about the importance of physical fitness and healthy lifestyle choices;

4. Promote social and community participation.
The resource has three components: 1. modules developed by the Latch-On professionals containing teaching topics, ideas, and teaching
and learning sequences; 2. resource booklets providing information on the Games and events developed through the Centre for Olympic
Studies, and the DVD containing interviews with four Olympians, which was a joint project of the three groups.
The Modules:
The Olympic-themed resource has four modules and these are sequenced to provide teachers with a framework for students to engage
in an Olympic topic. In each module there is an introductory activity and four suggested teaching activities. The first module, Peace and
Goodwill across the World, provides an introduction to the history and philosophy of the Olympic Games and is a prerequisite for the other
modules. The Fair Play module focuses on participant and team behaviour in relationship to the rules, other teammates, opponents and
officials in the Games. In the Swifter, Higher, Stronger module the aspirations of the Olympic and Paralympic Movements are examined as
athletes strive towards sporting excellence with self-determination. Being a Part provides a lot of fun for students as they can design their
own ‘Olympic Games’ and learn about the importance of being in the Games. These later three modules may be completed in any order.
The Resource Booklets
Initially, three resource booklets (the Ancient Games, Summer Games, and Winter Games) supported the overall teaching sequence of the
resource modules. Each booklet contained background and a series of short pieces of text on different events. The booklets were designed
to be used as supplementary sources of information and reading material for students with low literacy skills and to provide a stimulus and
models for other reading and writing activities. After the evaluation of the Olympic resource, these booklets were expanded and updated.
The interviews with Olympians and Paralympian on DVD
Four Australian Olympians, namely Susan O’Neill (Swimming 1992, 1996, 2000), Kim Cooper (Softball 1996), Steven Bradbury (Speed Skating
1990, 1994, 1998, 2002), and Fiona Hannan (Basketball 1996, European Handball 2000) were visually recorded in interview sessions. The
interviews were conducted to motivate students, to model how to conduct interviews, and explore what type of questions might be asked.
The DVD also provided a source of information about what it meant to be an Olympian.

THE EVALUATION OF THE RESOURCE

Participants: The resource was piloted in three Queensland sites of the Latch-On (Literacy and Technology Hands On) Program, namely
Brisbane, Townsville and Bundaberg. Twenty-four students, with age range 18 -25 years, participated in the trial. All students had a
moderate level of intellectual impairment.



Instruments: The evaluation instruments were designed by the project team and included a student knowledge quiz and their work
portfolios, teacher session logs, and debriefing meeting and/or telephone conversation as well as classroom observations.

Knowledge Quiz: The project team designed an Olympic Quiz, which students undertook before and after the completion of the resource
modules to determine their Olympic knowledge. All students completed the quiz individually and received varying amounts of teacher
support to comprehend the quiz questions. Teachers provided considerable feedback about the Olympic Quiz (see later), and portfolios of
student work were collected.

Session Logs: At the conclusion of each teaching session, teachers were invited to complete a log comprising three parts: Part A sought
to determine what modifications (if any) teachers made to the session and supporting resources; Part B sought to determine difficulties
students may have found in the session; and Part C rated the overall effectiveness of the activities for meeting associated objectives, overall
student enjoyment, and comments about what support teachers would welcome if teaching the session again.

Teacher Debriefing Meeting / Debriefing Telephone Conversation: A debriefing meeting was conducted with the Brisbane teachers by the
Project Officer to capture feedback about elements of the Olympic Resource and its implementation. A debriefing telephone conversation
was conducted with each of the teachers in Bundaberg and Townsville.

Classroom Observations: Two research assistants, external to the project and teaching teams, completed three classroom observations at
the Brisbane location, which sought to document where the activities took place, what happened in each session, rate student engagement,
and propose opportunities to enhance the activities. No observations were made at the Townsville and Bundaberg locations.

RESULTS

Results of the pre- and post- knowledge quiz confirmed that students gained additional knowledge about the Olympic Movement and
its ideals and philosophies. Complementing this were opportunities where students engaged both socially with each other and the local
community.

An examination of the student portfolios confirmed the resource was successful in developing students’ literacy skills and knowledge across
oral, print and multimedia text. However, it was unclear whether the resource was able to promote and increase awareness about the
importance of physical fitness and healthy lifestyle choices.

The resource was well received by teachers who reported it provided them with a framework and materials for developing an Olympic
unit for their students. The resource provided teachers with a wider scope of the Olympic theme from which to study, something that
they reported they would not have achieved utilising their own materials or web-based materials. A key feature noted by teachers was the
flexible nature of the resource for meeting the needs of their students and sequencing the activities around the term times and the Olympic
event.

The following tables collate the feedback from each of the four modules, obtained from the teachers at each site.

Table 1: Module feedback - Peace and Goodwill across the World

Introductory Activity Student knowledge improved when comparing pre and post quiz, but quiz was time consuming to administer.
Session 1 The Ancient Olympic concept - difficult for some students to understand.

. Used Google Earth to help understand concept of countries and life outside their own town. Some terminology
Session 3 difficult for students. Used Winter booklet as an extra activity.
Session 4 No modifications made. Some teachers used the Latch- On symbol, which gave students greater appreciation of

being part of a group.

Table 2: Module Feedback - Fair Play

Introductory Activity Students found acrostic poem easy.
Students found it hard to link China to food.

Session 1 No reading texts or scaffolds provided so it was necessary to create these. Some students found reading too
challenging.
Following the medal tally was well received by students.

Session 2 Some students updated their medal tallies; others did not as information was readily available in the media.
Students worked well and produced satisfactory work.

Session 3 Used articles from magazines to assist students begin research on athletes.

Session 4 Interview responses were great.

Table 3: Module Feedback - Swifter, Higher, Stronger.

. Module used to develop skills using PowerPoint. Ideas about dreams better generated through group
Introductory Activity . .
discussion.
Had to create scaffold to review highs/lows of Games. Students selected sports and athletes they liked.
Session 1 Students gained good knowledge of the Games from television coverage. Some found it hard to recall highlights
of a competition.
Session 2 The questions did not flow well with interviews.
Session 3 Found this activity very good. Really useful activity for students to check progress against the goals for the days
and the weeks. Good fit with previous work earlier in the year.
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Table 4: Module Feedback — Being a Part

Introductory Activity Good recall on quiz.

Session 1 Worked in pairs to develop event program but didn’t physically participate in it. Students really enjoyed putting
together the Latch-On Mini Olympics.

Session 2 No feedback

Session 3 Mini Olympics was worthwhile to build in teaching and Olympic concepts.

Session 4 Newsletter article template provided good structure to write about their interviews.

Knowledge quiz: A comparison of responses before and after the Olympic unit indicated students had increased their Olympic knowledge.
Specific feedback was provided from teachers about how to enhance the knowledge quiz; this has been included in the above tables.
Session Logs
Part A: Modification: All teachers appreciated the flexible nature of the resource. Some minor adjustments were made to the existing work
sheets and teachers also developed a selection of additional resources and/or activities to complement these. As one teacher stated, “the
resources provided a good starting point and enough guidance for me to develop a program to suit the needs of my students and the time
available for the unit”.
Part B: Difficulty Rating: All teachers rated the modules and activities they implemented as being ‘about right’ for their students. Most
comments about what the students found easy and difficult were related to their skill level, however some were related to the resource
directly, especially the Ancient Games module and resource booklet. In order to challenge and support students, a range of teaching
strategies were observed, namely, supported reading, brainstorming, supported writing, large and small group discussions and computer
work. One teacher noted that teaching strategies using visual cues and group work were more effective for engaging students and
enhancing the activities.
Part C: Activity Rating and Student Enjoyment Rating: The activities implemented by teachers were overwhelmingly reported as having
either ‘worked okay’ or ‘worked very well’ during the session. Student enjoyment levels were overwhelmingly rated as ‘about right’. A key
factor for engaging students noted by one teacher was her ability to enthuse and motivate students about the topic. Furthermore, she also
believed that visitors (e.g.: Olympians and others with Olympic experiences and roles) and the DVD interviews enhanced their engagement
and the program overall. Feedback about what support teachers would welcome in the future have been cross-matched with the relevant
sessions and included in the above tables.
Classroom observations
The activities observed during sessions supported a range of strategies for the development of literacy skill, including supported reading,
brainstorming, supported writing, large and small group discussions and individual computer work. Overall, students were engaged and
enthusiastic about the activities. However, the use of additional visual aides might have been helpful to promote further discussion.
Teacher debriefing meeting / debriefing telephone calls
These meetings and telephone conversations captured feedback about specific elements of the Olympic resource implemented in
Townsville and Bundaberg. Comments and recommendations for the resource included:

- Availability of the resource as a CD so that teachers could access electronic copies of the activities to enable changes/formatting to

meet the needs of their students.
- Links provided to www addresses were found to be beneficial. However, due to copyright laws, students were unable to copy and paste
photographs from some of these websites to include in their work.
- On completion of the Olympic resource students were motivated to follow the Paralympic Games.

The overall feedback from the teachers about the Olympic Themed Resource, with some minor refocussing, was that it would provide very
good support to the corresponding modules and activities.

MODIFICATION TO THE OLYMPIC RESOURCE

Following the above the evaluation by the teachers, further funding was obtained from the Queensland Olympic Council to amend and
enhance the resource materials. Significant changes were made to the unit pertaining to the Ancient Olympic Games. Additional teaching
frameworks in the modules and booklet materials were added on the Paralympic Games, including an interview with Paralympian, Karni
Liddell (Swimming, Atlanta 1996, Sydney 2000), as well as editing of the DVD.

The main change to the resource was the modifying and expanding of the booklets. There are now two booklets for each of the Games
-Winter, Summer, Paralympic and Ancient Games, with each having clearer pictures and symbols with explanations. One set of booklets
has been called ‘Starter Texts’ and provide basic information and larger photographs to support for lower level readers. The second set of
booklets is called ‘Reading Series’ providing information and support for more able readers. There are more scaffolds for activities within
the existing modules and the DVD Olympian and Paralympian interviews for ease of use by teachers and students have been annotated in
line with the interview questions in the modules.

DISCUSSION

Teachers stated the Olympic Education resource provided them with a great way to develop an Olympic unit for their students. As one
teacher stated, prior to using the resource she had focussed on the events rather than the countries, on the Modern and without including
the Ancient Olympics. The resource provided teachers with a wider framework to develop their students’ interest and knowledge of the



Olympic Games, its athletes and their countries. Student benefited also with improvement in both their literacy skills and their knowledge
of the Olympic Games.

No one pilot site implemented the entire resource. Program plans incorporating the activities of the Olympic resource were developed
by the Latch-On teachers to meet the specific needs of the student group. Implementation of program plans varied over a 3-6 week time
frame and between 6 and 11 sessions between sites. Teacher feedback has indicated students’ ability varied between the three pilot
sites, which may have determined the extent of work covered during this time. The scheduling of the Beijing Olympics shortly after Term 2
holidays may also have reduced teaching time prior to the event. Furthermore, the resource was not finalised for piloting until the second
week of school holidays, which may have also delayed implementation. Nevertheless, a key feature noted by teachers was the flexible
nature of the resource for meeting the needs of their students and sequencing the activities around the term times and the Olympic event.
The provision of program plan examples and timelines assisted teachers to increase the extent to which the resource is used.

The resource booklets provided good literacy support for the corresponding modules and activities but required some minor re- focussing
which has been done. Of particular mention, however, were the comments relating to the challenge students experienced when exploring
the Ancient Olympics.

This finding, however, is not surprising as ancient history is an abstract entity and may be difficult for students to grasp. Nevertheless, with
additional supporting resources for teachers and additional sessions devoted to the topic, which has been done, students may be able to
better understand the relationship of the Ancient Games to the Modern Games.

Study of their Olympic unit/s was also successful in motivating students to follow the Paralympic Games following the conclusion of the
Olympic Games. This has been incorporated now with a new Paralympic unit.

At the Brisbane pilot site teachers invited two visitors to contribute to two sessions. Both shared personal stories and participated in group
discussions and activities with the students. A key feature of these presentations was the use of props to provide visual stimulation about
the topic. Given the success of these sessions for motivating and engaging students it would be beneficial for teachers to utilise visitors
with some Olympic connection or experience to enhance the unit.

CONCLUSION

The Olympic-themed resource was effective in developing knowledge of the Olympic Movement across oral, print and multimedia texts.
Students gained additional knowledge about Olympic ideals and philosophies. There was a range of opportunities for students to engage
socially with each other and with the local community.

The resource provided teachers with great support in developing an Olympic unit and offered them a wider scope of the Olympic theme
from which to study. A key feature has been the flexible nature of the resource to assist teachers meet the needs of their students and
sequence the activities around term times and the Olympic event. With further support through the provision of examples of project plans
and timelines incorporating the modules, teachers and students are set to gain maximum benefit from the resource.

The Resource is available for purchase through the Queensland Olympic Council — web-site goc@olympics.com.au . All funds generated
from sales are used to by the Latch-On research group, and the UQ Centre of Olympic Studies to undertake further research, develop and
update the Olympic Themed Resource.

For further information, contact Dr lan Jobling ianj@hms.ug.edu.au Telephone: 61 7 5455 3481
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I The Hungarian Kyudo : The beginning and the developing I

Kralik Andrea, Hisashi Sanada

Background

In Europe the Kyudo exists for a relatively long time. In the past, and also nowadays a lot of European people come to Japan. These people
tried to learn about the Japanese culture, and of course the Japanese culture’s one really important part is the Budo. And among the lot of
martial arts, of course the Kyudo came in to the sight of these people also. But basically the people who was able to come to Japan are the
people from the rich countries, like Germany, England, France and lItaly. In these countries the Kyudo exists more or around 40 years. For
example in Germany, there are 1400 Kyudokas. This is a really big community. And with this advantage of years and experience, of course
these countries have a longer and larger history than Hungary.

After | researched in a lot of places | had to realize one thing about the Hungarian Kyudo. It has a relatively short history. Actually at first,
Kyudo came to Hungary in 1995, which means that it doesn’t even have a 20 years long history. After this it is really easy to find out, that the
historical description is also a little bit lacking. But | tried to find all the bigger groups or | should say dojos in Hungary, and ask the members,
leaders of the dojo, how the dojo and the Club began. What was the trigger of grounding such a far away cultures part in Hungary. Why did
they thought, that this kind of Budo, and this kind of dojo has a future in Hungary. | tried to find the answers for these questions with this
essay.

Katsu Jin Kan Dojo

The first and utmost important step for the Hungarian Kyudo was the creating of the Katsu Jin Kan Dojo in Szombathely. This Dojo has a long
history in Kyudo, and they were the people who first brought the Kyudo to Hungary. It was in 1995 that European Kyudoka was invited to
Hungary to make a performance. He was Hans Pichimaier. He made a really impressive Kyudo performance which made the founder of the
Katsu Jin Kan Dojos’ think that they want to know more about this Japanese Budo art. They were the Mézes brothers, and with this the first
step of establishing Kyudo in Hungary. After this event in 1995 they invited European Kyudo teachers, who were from the same ryu ha, and
in 1999 they went to an international Kyudo Meeting, where they met Toshio Mori sensei.

In 2000 they held their own first Kyudo seminar, and this was also the time when they decided to create a Japanese style dojo. This was
opened in 2002. And at this opening ceremony was held by Toshio Mori sensei, and he was the person also, who give the name of this dojo.
So from this event also, should be really clear that this dojo has a really strong connection to Mori Toshio sensei, who is the Kyudo teacher
of the Tsukuba University in Japan, and the Leader of the Heki To Ryu Insai ha. The dojo was built after the traditional plans of a Japanese
dojo on which a lot of Kyudo sensei helped to make it as good as possible.

During the time of creating this dojo the Mézes brothers went to a lot of international seminars, where they had the chance to meet a lot
of European, and Japanese senseis, like Luigi Genzini, and Ken Kurosu sensei. These meetings gave them a lot knowledge, about Kyudo.
Through this time the Mézes brothers were already not only just practicing Kyudo, but already began to make Japanese bows. This began in
1996, and with the help of the European and Japanese senseis, they made a really good progress in it. Now they have already orders from
through whole Europe. And since 2002 this dojo is the place of international and national seminars and practices also.

The members of this dojo are not only just practicing Kyudo but also make the equipments of Kyudo. The Mézes brothers mainly create
bows, which is a really difficult task, if we think only about the distance between Hungary and Japan. Originally the Japanese Bow called
Yumi is from Japan, so the process of creating it is also from here. The dojo members had to research and study a lot to be able to create
the Japanese bows, but now the Mézes brothers are recognized maker and seller in Europe, whose products are trusted, and well received.
The number of members in this dojo is relatively small. Szombathely is not a too big town, and around this town, only just smaller towns
and villages can be found, so it is not a too big surprise, that there are only 10 members in the dojo. But also these members are not always
able to go to training. So sometimes just for Kyudo really dedicated people are able to take part in the Kyudo training. Fortunately this Dojo
doesn’t have to make the members pay trainings fee, so it is basically for free. The cleaning and renovating of the dojo is covered form the
Seminar fees. So the members have to care only about their own equipment. But the travelling, is also not for free, so the time and the
costs goes of course to the Kyudokas.

Bukyukai Dojo

Except of Katsu Jin Kan Dojo there is one more important dojo in Hungary which had a really big role in establishing Kyudo in Hungary. This
second dojo is called Bukyukai Dojo. This dojo was created in 2006. The idea for creating the dojo was in 2005, but the chance and the
actual work of founding this dojo began in 2006. The first encounter with Kyudo was in 2005 for the leader of this dojo. He participated in
a seminar in Budapest, where the Kyudo was introduced by Austrian Kyudokas. After this in the next year, in 2006 one of the high ranked
sensei, Matsuo Makinori sensei came to Hungary for a 3 days long seminar, where the actual leader of the dojo decided to create this dojo
together with two other member of this dojo. They are basically the founders of this dojo.

The actual leader of this dojo is Tamas Olah. This dojo was created together with Robert Ruszty and Andrea Kralik. Ruszty made already
his encounter with Kyudo a lot earlier, when he was studying in Japan. He had in 2006 already connection with Momiji Kai whom Kyudokas
came in 2005 to that seminar in Budapest. After the seminar in 2006 the creating of the Bukyukai Dojo began. In the beginning there were
a few practisers in the first year only just 5 people were going regularly to training. It changed in 2007 when the dojo managed to create a
homepage, so the existence of this Kyudo dojo and the possibility of practicing this kind of Japanese traditional Budo became known to a lot



of people.

In this dojo there were held numerous Kyudo seminars, which give the opportunity to learn from a lot of teachers from Japan and also from
Europe. These seminars were always paid by the kyudokas who practice in this dojo. And fortunately this dojo has a really good connection
to Momiji Kai Dojo in Austria, so inviting Japanese senseis to Europe become always a combined work. Thanks to Robert Ruszty who is
originally Hungarian, but works and lives in Austria from more than 30 years already, and practices Kyudo in Momiji Kai Dojo, the Bukyukai
Dojo could made a really good relationship with the Momiji Kai Dojo. Whit the help of the Momiji Kai Dojo a lot of high ranked Japanese
senseis came to this small dojo, and thought about the Kyudo.

But not only the Japanese and European senseis thought about the Heki To Ryu. Robert Ruszty was also the teacher who made the effort
every week from 2006 till today, to go from Vienna to Budapest and help the developing of the new Hungarian Kyudokas. He was a really big
help in the beginning, and now also for the Bukyukai Dojo. Except of the help in the training and practicing Kyudo, he also helped a lot for
the dojo to develop the equipments, helped to establish a background of a trustworthy and good functioning dojo. He began to learn Kyudo
from Mori sensei in Japan, so his knowledge about Kyudo was necessary and really helpful.

Alongside of these Seminars and events the juristic creation of this dojo also moved on. The formal decision from the court came in 2008.
But during this 2 years the dojo had a big development in a lot of ways. The number of members got from 5 to 12 and the equipment
also became much bigger. In the beginning the dojo had only a few bows and arrows, but with the time, the dojo was able to buy a lot of
new things like Azuchi or protecting net. It became more and more like a real Kyudo dojo. Unfortunately this dojo doesn’t has the same
conditions like the Katsu Jin Kan Dojo in Szombathely, but tries to provide the most favourable conditions for practicing Kyudo.

The First and utmost important equipment in this dojo was the so called Azuchi which makes the target. When there were only just 3
members the providing of equipment was really difficult, and the dojo received some financial help also from individuals. With these helps
the dojo managed to survive the first difficult times, and begin to grow to the now biggest official Kyudo dojo in Hungary. Nowadays there
is a lot of member in the Bukyukai Dojo, and also the number of people, who take part in the training are growing constantly so the dojo
shows a really good progress. The dojo is only able to provide 2 practices per week, but the members try to make the best out of it, and use
the practice time efficiently.

The Progress and the developing didn’t only brought positive things, but also problems. With more people the opinions also multiple, so
some disagreements also came out, but fortunately the dojo was able to solve all the problems, and go forward. It developed itself to the
extent that the idea of creating the Hungarian Federation came out.

This dojo is already stands for 8 years, and this is only possible because the Kyudokas made it survive till now. In Hungary when someone
uses a Gymnasium or Hall, they have to pay for it, not like in some western countries where the Government supports the sport activities
and every small club gets financial support. So in the beginning it was difficult to manage the rent, so according to this the membership
fee also was relatively high, if we note that there were only 1 training a week. Fortunately we got new members, and from the 3th year we
also managed to get another period in the week for practice, so we could practice twice a week, but of course only just who were able to
manage to get to the dojo on training time.

The most difficult part in holding together Bukyukai Dojo was that the members of the dojo are almost just working people. With this
condition it’s easy to understand that the trainings on weekdays are almost impossible. And to this comes also, that the dojo is relatively far
from the centre of the city, so everyone has to travel a lot. Travelling also costs time and money, so there were some Kyudokas who couldn’t
manage to come to training so they stopped Kyudo. But fortunately there are really enthusiastic Kyudokas, who make the effort to come
every week to the training, and travelling 4 hours a day, just to be able to draw the bow.

The number of members of this dojo now is 26. From this 26 person is 22 actively recorded. The other 4 person are only just honourable
members. The biggest development in membership was lately. In this year 12 persons joined the club.

The results of this dojo are really impressive for the short time of its existence. The helper of this dojo, Robert Ruszty had already 2 Dan
when creating this dojo, but after this also the other members went to Dan examinations, and in 2008 two other member got the 1 Dan,
and right after this year in 2009, the group members went to the First International Heki Taikai, where the group won the 2 place in team
competition. In individual competition one of the group members won 3. place, which is really impressive, after just 3 years of Kyudo
practice. After this the members of the group went to other competitions also, like to Vienna or every year to the International Heki Taikai.
The results were not always this good, but every time the members tried their best to win.

Other smaller practicing groups

There are some other groups, who doesn’t function as a dojo (in Japanese terms) but they are still practicing Kyudo. One of these groups
began his history of Kyudo in 1995, when one of the leader’s friend brought a bow and some books about Kyudo to Hungary. The leader
is called Ferenc Baksai. They tried to learn from these books for two years, when in 1997 they met Kovacs Janos, who was practicing the
school Chikurin-ha already for a long time. So Ferenc Baksai began to practice the school Chikurin-ha, which is related to the Heki-to-Ryu
Insai-ha, which is mostly practiced style in Europe. After one year of Chikurin-ha practicing, Baksai was invited to the Katsu Jin Kan Dojo for
a Kyudo seminar.

This was the first encounter with the Heki-to-Ryu Insai-ha, and with Hans Piclmayer. But after this encounter Ferenc Baksai asked Hans
Piclmayer to teach him the Heki-to-Ryu. Hans Piclmayer took on this request, and thought him. And in 2002 on the seminar of the Katsu jin
Kan Dojo Mori sensei asked Baksai to make a dojo. So with this, this group was also founded. This group has also some financial problems,
but they practice, and lead on the school of Heki-to-Ryu Insai-ha.
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The Hungarian Kyudo Federation

The Hungarian Federation has a really short history. The procedure of creating this organization began in 2009 when the members of the
Bukyukai Dojo participated in the First Heki World Championship. There wasn’t a need for a Federation, but when the talk about the Dan
examination, and other seminars, and competitions came out, everyone said the same thing, that it is easier to take part in these events
if Hungary has also it’s own federation. So the necessary steps for the foundation were already made earlier, but unfortunately the real
process could only begin in the autumn of 2011. In the creating of the Federation’s took also part 2 other dojos, except the Bukyukai
Dojo. Fortunately the court made the Hungarian Kyudo Federation official in early spring of 2012, so from this time on Hungary also has a
Kyudo Federation, which is really important, for developing the Kyudo in Hungary. After this in the summer of 2012 The Hungarian Kyudo
Federation became the associate member of EKF the European Kyudo Federation, which means that the Hungarian Federation is not a
full member of The European Kyudo Federation, but this type of membership is only for 1 year. So in august of 2013 the Hungarian Kyudo
Federation became a fully fledged member of the European Kyudo Federation.

References:
http://www.bukyukai.hu/index.php?option=com_content&view=article&id=48&Itemid=28
http://www.yumi.hu/dojo_hu.htm
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I Report on the Outcome of the One School One Country Program I

Satomi Tsuchiya
Researcher, Faculty of Health and Sport Sciences, University of Tsukuba

1. Olympic Education

Pierre de Coubertin, the founder of the modern Olympic Games, recognized educational values of the Olympic Games to achieve world
peace. The Olympic Games has been connecting sport with culture and education, and aspiring to create “a way of life based on the joy of
effort, the educational value of good example, social responsibility and respect for universal fundamental ethical principles” (International
Olympic Committee, 2013, p11). The International Olympic Committee (I0OC) has been advocating five educational values of the Olympic
Games such as Fair play, Respect for others, Pursuit of excellence, and Balance between body, will and mind, and promoting Olympic
Education based on the fundamental principles of Olympism which aims to contribute in building peaceful society. Olympic Education is
an educational activity with the purpose of cultivating global perspectives among children and youths, and develops human resources that
will contribute to world peace. Miiller analyzed Coubertin’s philosophy and categorized the features of Olympic Education into six types as
stated below.

1. The concept of harmonious development of the whole human being

2. The idea of striving for human perfection through high performance, in which scientific and artistic achievement must take equal rank
with sporting performance

3. Sporting activity voluntarily linked to ethical principles such as fair play and equality of opportunity, and the determination to fulfill
those obligations; also included is the ideal of amateurism, which has been almost totally abandoned in international sport today

4. The concept of peace and goodwill between nations, reflected by respect and tolerance in relations between individuals

5. The promotion of moves towards emancipation in and through sport
(Miiller, 2004, p11)

There are three types of practical contents of Olympic education: 1) Study of Olympism and its history, 2) Study of culture and social issues
related to the Olympic Games, and 3) Study of the Olympic spirit and the values of sport (Sanada, 2012). Olympic Education in Japan was
already conducted at schools in the 1964 Tokyo Olympic Games. Intending to understand Olympism, commit to international friendship
and contribute to peace in the world, schools within Tokyo implemented Olympic education through activities such as, presentation of the
study and music recital along with other cultural activities (Sanada, 2014). In the history of Olympic education in Japan, the One School
One Country program organized for the Nagano Olympic and Paralympic Winter Games in 1998 is a prominent example of an initiative to
achieve Olympic education goals.

2. The One School One Country Program

The Nagano International Friendship Club (NIFC) proposed the idea of the One School One Country Program and the initiative started in
Nagano two years prior to the Nagano Olympic and Paralympic Winter Games. Among schools in Nagano city, 75 of primary schools, junior
high schools and specialized schools participated in the program, and each school selected one or two countries to implement activities
for international interaction (Hirai, Sanada, 2001). Various unique activities in each school were implemented in each school as well as
learning about the Games itself. The type of activities were mainly studying the partner country, invite nationals from the partner country
to school, communicate with schools in the partner country, inviting Olympic and Paralympic athletes or officials from the partner country
to their schools, and watch partners country’s games (Sanada, 2014). It was not only limited to activities directly related to sport, but also
variety of activities with broader educational values were observed. For instance, Sanbonyanagi primary school, partnered with Bosnia and
Herzegovina, committed to peace education through activities such as the study of history, ethnic conflict and antipersonnel land mine, by
communicating with a primary school in Sarajevo, and a music concert with a singer from former Yugoslavia (Shinano Mainichi Shimbun,
1997d, 2000). Yuya primary school and Nishijo primary school partnered with countries where some of the immigrant children at the
schools were from, including children of Japanese orphans left behind in China at the end of the Second World War. Activities targeted to
familiarize children with the differences in ethnicity, language, religion, culture and perception, and foster tolerance among children (Shinano
Mainichi Shimbun, 1997a, 1997b). Moreover, activities of Tsumei primary school, which interacted with South Korea and Switzerland
inspired parents while involving the community which led to parents organizing activities (Shinano Mainichi Shimbun, 1997c).

Given these outcomes of the program in Nagano, it is clear that the One School One Country Program is an educational program beyond the
scope of studying the Olympic and Paralympic Games by creating opportunity to understand the partnered country and its culture better.
It provides opportunities for peace education, addressing issues in the communities (e.g. inclusion of immigrant children and their families
at school and in the community), and inviting participation of parents and the community to actively be a part of the program. After the
Nagano Olympic and Paralympic Winter Games, the program started from Japan has been adapted in the other Games in Sydney, Salt Lake
City, Turin, Beijing and Sochi in 2014 (see Table 1). Consequently, it can be said that the One School One Country Program is a good practice
serving as a model for Olympic education.

38



39

FEATURE CONTRIBUTION »

Table 1: The One School One Country Program in the Olympic and Paralympic Games

2000 Sydney (New South Wales Department of Education and Training, n.d.)

300 primary schools in New South Wales organized cultural exchanges related to the Games with
primary schools abroad.

4900 students from 158 schools participated in learning about other countries prior to the Games,

Network of Friendship Program

Olympic Welcome Program Lo . .
welcomed athletes at the Olympic village, and organized social events for athletes to support them.

2002 Salt Lake City (Salt Lake Organizing Committee, 2002)
Schools at the state of Utah participated in various exchanging activities in culture, language,

One School, One Country . ) ) . .
custom, music and sport with the countries participated in the Games.

2006 Turin (Organizing Committee for the XX Olympic Winter Games Torino 2006, 2007)

The project started in 2004 aiming to foster cultural exchange and promote customs and traditions
Black Ring: Sport, Human Right, | of other countries. High Schools in Piedmont participated in activities of language study, exchange
Legality and Multiculturalism of letters and information, and meeting with foreign school delegations and athletes from the
participating countries and regions in the Games.

2008Beijing (Beijing Organizing Committee for the Games of the XXIX Olympiad, 2010a. 2010b)

210 primary and middle schools in Beijing partnered with 205 National Olympic Committees and
Heart to Heart Partnership | 160 Paralympic Committees. Students studied the history and culture of their partnered countries.
Programme There were 14 delegations’ visits to schools. The program also connected schools in Beijing with
161 schools abroad.

2014 Sochi (Organizing Committee of the XXII Olympic Winter Games and XI Paralympic Winter Games of 2014 in Sochi, 2013)

The program started in April 2012. 67 schools in Sochi organized exchange activities with

One School One Country 53 countries. Study of language, culture and history, and visits of foreign delegations were
implemented.

3. The Outcome of the One School One Country Program in Nagano

A follow-up survey to the schools participated in the One School One Country Program in Nagano city demonstrated that children who
experienced the program have higher motivation to contribute to peace and interpret cross cultural understanding positively compare to
children in other regions (Hirai, Sanada, 2001). Apparently, it explains that the program is effective in achieving outcomes in line with the
objectives of Olympic Education.

There are schools in Nagano city that have been continuing the activity of the program after the Nagano Winter Games. According to the NIFC,
there were 20 schools implementing activities in 2009 (NIFC, 2009). Although the number of schools in action decreased, the fact that there
are schools continuing their initiatives after 18 years since the start of the program in 1996 and 16 years since the Winter Games in 1998,
proves that the activities are meaningful, which is one of the positive outcomes of this program in this regard. Coping with the demand from
students, Sanbonyanagi primary school, which has been communicated with Bosnia and Herzegovina, continued their exchange activities, such
as inviting children from the primary school in Sarajevo to the school (Shinano Mainichi Shimbun, 2000). Kawata primary school also has been
extending activities of the One School One Country Program with India, and the number of mutual visits has reached more than ten (NIFC,
2009). In addition to these examples, it is also approved that these activities at schools have been voluntarily organized.

Nevertheless, it should be taken into consideration that the long term results of this program on an individual basis, which has not been
researched yet. In 2012, a university student who graduated from Sanbonyanagi primary school, visited Bosnia and Herzegovina where the
school shared activities when she was a student (Shinano Mainichi Shimbun, 2012). Her plan was to visit a school where she communicated
before and reunite with the principal and former students, that is to say there is a case that long term legacy of the One School One Country
Program has remained on an individual base.

As a matter of fact, my own experience of the One School One Country Program, when | was a sixth grader led me to perceive that there are
people who are interested in or involved in international cooperation, and studied or work abroad among former classmates and peers at
the same grade. For this reason, | conducted a small survey targeted persons who were second graders at Nagano Tobu Junior High School,
at the time of the Nagano Olympic and Paralympic Winter Games in 1998.

Eight people were asked four questions: 1) Memories of the Games and the One School One Country Program (partner country, activities
and so forth), 2) Experience and effect of the Games and the One School One Country Program, 3) Interest and involvement in international
interaction and cooperation afterward, 4) Current occupation and lifestyle.

The result of the survey is presented in the table 2.

Table 2: Survey to former students of the One School One Country Program

Respondent 1 (Male )

@ Partnered with Italy. Researched about Italy and presented at school. Received a visit from Italy to the school.

@ After learning about Italy, | have been hoping to visit the country and have the memories of studying tourist attractions and culture
in Italy.

@ Do not have specific involvement in international cooperation, but became interested in foreign countries.
@ Company employee (manufacturing)




Respondent 2 (Male)

@ Partnered with Puerto Rico. It was a good opportunity to learn about the country which | didn’t know. Information and articles about
Puerto Rico were displayed at the school corridors.

@ Learning about another country gave an opportunity to support international athletes.

@ | was motivated to communicate with people from other countries and take positive actions. The experience of the One School One
Country Program was one of the factors when choosing to study English at university.

@ Physical Education teacher at high school

Respondent 3 (Female)

@ Do not remember details. Organized a send-off party at the school for athletes from the partner country. Performed a song for the
Paralympic Games.

@ The opportunity to interact with foreigners for the first time encouraged me to talk and support them. Having many foreigners in
Nagano city motivated me to learn more about other countries.

@ Studied abroad

@ Company employee (airline)

Respondent 4 (Male)

@ Do not remember details of activities.

@ Having an international sporting event in my hometown had a great impact. | regret that | felt that | am not good at English and
therefore couldn’t learn about culture and diversity with people from other countries. | wish | could have had more interaction with
foreigners at the time of the Games.

@ The experience that | couldn’t communicate with foreigners well might have affected me to be a little passive. When | traveled to
the Philippines for the first time, | met children there and became interested in medical care in developing countries. | applied to JICA
volunteer program and was deployed to Bhutan as a radiation technologist for two year.

@ Part time clinical radiologist at hospital, preparing to establish NGO for supporting Tsunami affected areas

Respondent 5 (Female)

@ Partnered with Hungary. Received visits from Hungarian athletes and communicated with children in Hungary.

@ It was the first time to communicate with foreigners. Watched a hockey game and collected pin badges. Family members were
volunteering at the Games.

B N/A

(@) Housewife

Respondent 6 (Female)

@ Partnered with Belarus. Do not remember the details.

@ Personally, having the Olympic and Paralympic Games in Nagano had a big impact. Since | wanted to speak with foreigners, | tried
to talk and take pictures with foreigners on the streets. | didn’t like studying English before the Games, but opportunities to interact
with foreigners motivated me to study English and | started studying English harder.

@ Majored in English at high school, studied at a university in the United States.

@ Company employee (Communications), responsible for public relations and international affairs, Married to an American

Respondent 7 (Male)

@ Partnered with Belarus. Exchange students with Belarus, visited the school and played some sports and Japanese traditional games
together.

@ | remember that it was very pleasant to communicate with people from the country which was completely new to me. It is good to
have these experiences during childhood because it helps children to cultivate an ability to embrace diversity.

@ Studied International Relations at university, worked at a student group which has activities with foreign students from Asia

@ Company employee (Car dealership), Continuing to study English

Respondent 8 (Female)

@ Studied about the partner country in class. Had a visit from athletes at a school assembly and each class communicated with
athletes.

@ There was no opportunities to participate in an international event and activity in Nagano before the Games. Opportunity to learn
about other countries increased through the Games and the One School One Country Program broadened my perspective of the
world. This experience was one of the catalysts for me to become an English teacher.

@ The One School One Country Program was one of the catalysts to develop my interests in international interaction and international
cooperation. | remember that | actively worked on collecting shoes from family and friends and sending those shoes to Cambodia
with a teacher and classmates in Junior High School. Working all together with friends at a sensitive age brought feelings of
accomplishment and it affected me in making decisions on my future career path. | volunteered in Nagano Special Olympic Games
when | was a university student. It seems that Nagano is the only place to host three games: Olympic, Paralympic and Special Olympic
Games, and | spontaneously wanted to be involved in the valuable opportunity. It was a great learning experience to work with
adults. It also gave me chances to test my English ability.

@ English teacher at tutoring school in Shanghai
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According to the result of this survey, although the answers to 1) Memories of the Games and the One School One Country Program
showed that there is certain variability in memories about detailed activities among respondents, seven persons out of eight mentioned
‘catalyst to become interested in foreign countries’ or ‘increased motivation for English study’ in the answers to 2) Experience and effect
of the Games and the One School One Country Program and 3) Interest and involvement in international interaction and cooperation
afterward. It is demonstrated that the One School One Country Program is an effective impetus for students to have interests in learning
different cultures, and encouraging further learning and experiences. Four persons also commented on the ‘opportunity to communicate
with foreigners’, thus, it is indicated that distinctive experience of the One School One Country Program is to have interaction with people
from different countries. Since some respondent mentioned ‘support international athletes’ and ‘encouragement to support athletes’, it can
be explained that learning about new countries, culture and history, and communicate with people lessen the psychological distance to the
foreign countries, and consequently develop emotions to support international athletes. Additionally, three among the respondents have
direct involvement with foreign countries either for work or life at the time of the survey took place.

Because there are various external factors in educational processes at schools and the process of developing personality, the One School
One Country Program cannot be considered as the only impact. However, it is apparent that experiences through the program contributed
in fostering multicultural understanding, which is one of the aims of Olympic Education. As it is stated in the characteristic of Olympic
Education that ‘The concept of peace and goodwill between nations, reflected by respect and tolerance in relations between individuals’,
program activities to understand different cultures, learn tolerance, and develop supportive attitude towards international athletes
contributes to accomplish the Olympic Education goals: cultivating global perspective among children and youths, and develop human
resources that contribute to the world peace. With regards to the survey and analysis, it can be said that the One School One Country
Program helps deepening cross cultural understanding and provides long term effects on both schools and individuals.

4. Toward the Tokyo Olympic and Paralympic Games

The One School One Country program toward the Tokyo Olympic and Paralympic Games in 2020 is expected to be a program that will
increase global understanding amongst children and nurture competency to build a peaceful world through sport and beyond that.
Moreover, it is desired that the program stimulates activities to address issues and challenges in schools and communities as in the case of
the program in Nagano.

Given the examples of Nagano, it can be considered that an institution to play a central role in the program will be the key in order to
implement an effective program. It should be well considered depending on the target and expected outcomes of the program. In the case
of Nagano city, while the NIFC was a core organization to contact the Ministry of Foreign Affairs and embassies, the board of education
of Nagano city was in charge of providing small funds for schools. Several institutions were also involved in assisting schools to contact to
partner countries (Board of education of Nagano city, 1999). Although the assistances from several institutions helped schools implementing
activities, each school had discretion to decide activities, and it encouraged schools to implement unique activities. Bearing in mind the
experience of Nagano, it can be considered to set a practical system which involves several organizations to support activities in schools.

A challenge in the program in Nagano was sustainability of the program after the Games. Some schools have been implementing activities
with assistance from teachers or voluntary participation of students and parents, and cooperation from the NIFC and other international
exchange groups. However, the number of schools to get involved in activities gradually decreased compared to 1998 (NIFC, 2009). It is
necessary for bringing long term results to set a framework to support students’ increased interests for multicultural understanding through
Olympic Education and have an organization to provide regular assistance in the same manner as the NIFC and the board of education of
Nagano city.

The One School One Country Program has been implemented in many countries. Official reports and other documents mostly have
presented numerical data related to the program, such as the number of participated schools or countries and contents of activities.
However, there is still needs to be further research on the influence of the program to students and communities both individually and
collectively. It can be expected that emphasizing outcomes of the program will demonstrate durable and social Olympic legacy for Japan and
in the history of the Games.

Towards the Tokyo Olympic and Paralympic Games, it can be promising to@keep track of activities and results of the One School One
Country Program until 2020 as well as after the event, and to reveal the Olympic legacy from Tokyo to the world.
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